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Your Literacy Standards Companion
at a Glance

Indexes Cross-
Referencing Your State
Standards with the
Common Core appear

Specific strands and ot tha front of the book.

standards are listed
for each state.

Each state and grade
level is listed at the top
for easy reference.

Indexes Cross-Referencing
Your State Standards
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Alaska, Grade 3

For More
Information

Alaska
Strand/Standard | Focus of Alaska Standard

Reading Literature

RL1 sk and answer questions to demonstrate understanding of a text, referring explicitly to the textas ~ R1 pp. 6-11
the basis for the answers

@ cccccceseccccccccccccccccccccccncnnn e

RL2 Determine the author's central message, lesson, or moral, and explain how it is conveyed through key  R2 pp. 12-17
details; summarize stories

RL3 Describe characters in a story and explain how their actions contribute to the sequence of events R3 pp. 18-23
RL4 Determine the meaning of words and phrases as they are used in a text, distinguishing literal from Rd pp. 24-29
nonliteral language

RLS Refer to parts of stories, dramas, and poems when writing or speaking about a text, using terms such RS pp. 30-35
as chapter, scene, and stanza; describe how each successive part builds on earler sections

RLE Distinguish their own point of view from that of the narrator or those of the characters R6 pp. 36-41

RL7 Explain how specific elements of a texts ilustrations contribute to what is conveyed by the R7 pp. 42-47
words in a story

RLS NA

RLY Compare and contrast the themes, settings, and plots of stories written by the same author about the  R9 pp. 54-59

same or similar characters

RL10 Read lterature of appropriate complesity independentiy wih proficiency R10 pp. £0-65
Reading Informational Text

RLT sk and answer questions to demonstrate understanding of a text, referring explicitly to the textass= R1.pp. 6-11
the basis for the answers

RL2 Determine the main idea of a text; recount the key details and explain how thef Support the main idea  R2 pp. 1217

RI3 Describe the relationship between a series of historical events, scientific ideas or concepts, or stepsin  R3 pp. 18-23
technical procedures in a text

RL4 Determine the meaning of general acadernic and domain-specific words and phrases in a text R4 pp. 24429

RIS Use text features and search tools to locate information on a topi effiéiently RS pp. 30-35

RLE Determine author's purpose; distinguish own point of view from that of the author of atext R6 pp. 36-41

RI7 Use information from ilustrations and the words in a text t@/demonstrate uniderstanding of the text R pp. 4247

RL8 Describe the logical connection between particular sentences and paragraphsin a text R8 pp. 48-53

RL9 Compare and contrast the most important poifts and keydetails presented by two texts on the R9 pp. 54-59

sarme topic

RL10 Read and comprehend appropriately complexinformational texts independently.and proficiently R10 pp. 60-65

(Continued)
A N »

Shaded bands
highlight the
overarching strands.

The gist of each
standard is
succinctly
summarized.

This column
shows where to
find instructional
guidance for
each standard.

Alaska
Strand/Standard | Focus of Alaska Standard
nal Skills

For More

Information

RR3 Phonics: Know and apply grade-level phonics and word analysis skl in decoding words RF3 pp. 214-219

R4 Fluency: Read grade-fevel texts with sufficient accuracy and fluency to support comprehension RF4 pp. 220-225

Writing

wi Write Gpinion pieces on topics or texts, supporting a point of view with fact- o text-based reasons W1 pp. 70-75

w2 Wite informativefexplanatory texts to examine a topic and convey ideas and information clearly W2 pp. 76-81

w3 Wite narrative writing to develop real or imagined experiences or events using effective technique W3 pp. 82-87
and clear event sequences

w4 Produce writing in which the development and organization are appropriate to the task and purpose W pp. 88-93

ws Develop and strengthen writing as needed by planning, revising, and editing WS pp. 94-99

3 Use technology to produce and publish writing W6 pp. 100-105

w7 Conduct short research projects that build knowledge about a topic W7 pp. 106-111

ws Recallinformation from experiences or gather information from print and digital sources W pp. 112-117

w9 NA

wio Wite routinely over shorter and extended time frames W10 pp. 124-129

Speaking and Listening

sL1 ly in  range of collaborative d with diverse partners, building on others' SL1 pp. 134-139
ideas and expressing their own clearly

sL2 Determine the main ideas and supporting details of a text read aloud or information presented in SL2 pp. 140-145

jverse media and formats

sL3 Ask and answer questions about information from a speaker, offering appropriate elaboration SL3 pp. 146-151
and detail

sLa Report on a topic or text, tel a story,or recount an experience with appropriate facts and 514 pp. 152-157
relevant details

LS Create audio recordings of stories or poems, demonstrating fluent reading; add visual displays SL5 pp. 158-163
when appropriate

L6 Speak in complete sentences when appropriate to task and situation i order to provide requested SL6 pp. 164169
detail or clarification

Language

8] Demonstrate command of the conventions of standard English grammar and usage when writing L1 pp. 174-179
o speaking

L2 Demonstrate command of the conventions of standard English capitalization, punctuation, and 12 pp. 180-185
spelling when wiiting

[E] Use knowledge of language and its conventions when writing, speaking, reading, o listening 13 pp. 186-191

L4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases, choosing L4 pp. 192-197
flexibly from an array of strategies

Ls Demonstrate understanding of word relationships and nuances in word meanings 15 pp. 198-203

L6 Acquire and use accurately conversational, general acaderic, and domain-specific words and phrases L6 pp. 204-209
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Each standard under
the strand is specifically
called out.




. Each section begins with a

. restatement of the official anchor
: standards as they appear in

¢ the actual Common Core State

: Standards document.

College and Career Readiness Anchor Standards for

Source:
Common Core
State Standards

The 3-5 Reading Standards outlined on the following pages define what students should understand and be
able to do by the end of each grade. Here on this page we present the College and Career Readiness (CCR)
anchor standards for K~12 so you can see how students in grades 3-5 work toward the same goals as a
high school senior: it's a universal, K-12 vision. The CCR anchor standards and the grade-specific standards
correspond to one another by numbers 1-10. They are necessary complements: the former providing broad
standards, the latter providing additional specificity. Together, they define the skills and understandings that
all students must eventually demonstrate.

Key Ideas and Details

Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific
textual evidence when writing or speaking to support conclusions drawn from the text.

Determine central ideas or themes of a text and analyze their development; summarize the key
supporting details and ideas.

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text
Craft and Structure

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and
figurative meanings, and analyze how specific word choices shape meaning or tone.

5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the
text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.

6.

Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

7. Integrate and evaluate content presented in diverse media and formats, including visually and
quantitatively, as well as in words.*

8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning
as well as the relevance and sufficiency of the evidence
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to

compare the approaches the authors take

Range of Reading and Level of Text Complexity

10. Read and comprehend complex literary and 1 texts and

Note on Range and Content of Student Reading

To build a foundation for college and career readiness, students must read widely and deeply from among a

broad range of high-quality, increasingly chall literary and informational texts. Through extensive reading
of stories, dramas, poems, and myths from diverse cultures and different time periods, students gain literary and
cultural knowledge as well as familiarity with various text structures and elements. By reading texts in history/social
studies, science, and other disciplines, students build a foundation of knowledge in these fields that will also give
them the background to be better readers in all content areas. Students can only gain this foundation when the
curriculum is intentionally and coherently structured to develop rich content knowledge within and across grades.
Students also acquire the habits of reading independently and closely, which are essential to their future stccess.

Source: © Copyright 2010. National Governors Association Center for Best Practices and Council of Chief Staté’School Officers. Allrghts resenyed.

Please conslt the full Common Core State Standards document (and al updates and appendices) at it/ orestandaedsiorg/ELA-Literacy. See “Rescarch to Build
Knowledge” in the ~ d Gollaboraton” in the Speaking and L for relevant to gathering, assesi
and applying infommation from print and digtal sources

College and Career Readiness Anchor Standards for

The College and Career Readiness (CCR).anchor standards are the same for K~12. The guiding principle here
is that the core reading skills should not change as students advance; rather, the level at which they learn
and can perform these skills should increase in complexity-as students move from one grade to the next.
However, for grades 3-5, we have to recognize that the standards were back mapped from the secondary
grades—the authors envisioned what college students needed and then wrote standards, working their way
down the grades. Thus, as you use this book remember that children in grades 3-5 can't just “jump over”
developmental milestones in an ambitious attempt toward an anchor standard. There are certain life and
learning experiences they need to have, and certain concepts they need to learn, before they are capable

of handling many complex academic skills in a meaningful way. The anchor standards nonetheless are goal
posts to work toward. As you read the “gist” of the standards on the following pages, remember they
represent what our 3-5 students will grow into during each year and deepen later in middle school and

high school
Key Ideas and Details
This first strand of reading standards emphasizes students’
ability to.identify key idcas and themes in a text, whether
literary, informational, primary, or foundational; whether
print, graphic, quantitative, or mixed media. The focus of
this first sct of standards in on reading to understand, during
whichistudents focus on what the text says. The premise is that

students canmot delve into the deeper (implicit) meaning of
Craft and Structure

The second set of standards builds on the fi
on what the text says but how it says it, the

{, focusing not
mphasis here
being on ing how texts are made to serve a function or
achicve a JRPbse. These standards ask readers to examine
the choices the author makes in terms of words, sentenc

.
Integration of Knowledge and Ideas
)

This third stind might be summed up as: reading to extend
or deepen ong’s knowledge of a subjcct by comparing what
arange of sogrces have said about it over time and across

different media. In addition, these standards emphasize the
importance 8f being able to read the arguments; that is, they
look at how & identify the claims the texts make and evaluate
sed to support those claims regardless of the

the eviden

Range of Reading and Level of Text Comple;
.

“The Commen Core State Standards document itself offers
the most usful explanation of what this last standard means
in a footnotitled “Note of range and content of student
reading,” which accompanies the reading standards:

.
“To beconae college and carcer ready, students must
grapple whth works of exceptional craft and thought
whose rafe extends across genres, cultures, and
centuries®Such works offer profound insights into the
human egndition and serve as models for students'

any text if they cannot first grasp the surl
of that text. Beyond merely identifying these ideas, readers
must lean to see how these ideas and themes, or the story's

d s and events, develop and evolve over the course
of a tet. Such reading demands that students know how to
identify, cvaluate, assess, and analyze the clements of a text for
their importance, function, and meaning within the text.

(explicit) meaning

paragraph structure and how these choices contribute to the
meaning of the text and the author's larger purpose. Inherent
i the study of craft and structure is how these items interact
with and influence the ideas and details outlined in the first
three standards.

Finally, these standards ask students to analyze the
choice of means and medium the author chooses and the
those choices have on ideas and details. Thus, if a writer

integrates words, images, and video in a mixed-media
readers should be able to cxamine how and why the author
did that in terms of sylistic and rhetorical purposcs.

own thinking and writing. Along with high-quality
contemporary works, these texts should be chosen from
among seminal U.S. documents, the classics of American
literature, and the timeless dramas of Shakespeare.
Through wide and decp reading of literature and literary
nonfiction of steadily increasing sophistication, students
gain a reservoir of literary and cultural knowledge
references, and images; the ability to evaluate intricate
arguments; and the capacity to surmount the challenges
posed by complex fexts. (CCSS, 2010, p. 35)

Soure: Adapted o Burke, ). (2013, The Common Core Gompanion: The Standards Decoded, Grades6-5: What They S, What They Mean, How o Teach Them. Thousand
O, CAcComih

ecece

e0ccccscccsccscscccse

On the facing page, a user-friendly
“translation” of each standard gives
you a fuller sense of the big picture
and big objectives as you consider how
it relates to your state’s standards.




Bold type spotlighting
what'’s different across
grade spans specifically
identifies what students
must learn within each

grade.
Built-in tabs

facilitate

navigation. The specific

strand situates
you within
the larger
context of the
standards.

< The actual CCSS
anchor standard
is included for
easy reference.
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=5 3-5 Common Core Reading Standards . Key Ideas and Details

Reading 1: Read closely to determine what the textsays explicitly and to make logical inferences from it;
cite specific textual evidence when wrmgg or speaking to support conclusions drawn from the

text. (IR RN NN N

T
°
o

Informational Text

. Literature

Ask and answer questions to demonstrate
understanding of a text, referring explicitly to the
text as the basis for the answers.

Ask and answer questions to demonstrate
understanding of a text, referring explicitly to the
text as the basis for the answers.

3 Refer to details and examples in a text when
explaining what the text says explicitly and when
drawing inferences from the test.

@3 Refer to details and examples in a text when
explaining what the text says explicitly and when
drawing inferences from the test.

eececccccccccccse

.

B OQuote accurately from a text when explaining
what the text says explicitly and when drawing
inferences from the text.

B Quote accurately from a text when
explaining what the text says explicitly and when
drawing inferences from the text

Source: © Copyright 2010, National Governors Association Center for BestPractices and Gouncil of Chief State School Offcers. All rights reserved.

Horizontal and vertical
views enable you to
consider how the
standards change
across grade levels.

Standards for each
discipline are featured
on a single page for
easy planning.
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On this page you'll find accessible translations
of the standards at your left so you can better
grasp what they mean.

your left.
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Grades®3-5 Common Core Reafling Standard 1

What the Student Does

Literature .
.

.

N Gist: Students say what happens igthe story or what the
poem is about based on evidence from#he text. They ask and
answer guestions of the fext to build il understanding before,
duting, and after reading,

They consider:

.-.onooo.

+ What happens in the sory, play,or pocm?

, and sentences help me know this?
swer to words and sentences that

ails from the text can I point to in supporting my

m o e Thes provkde pecihe cxamples from the
\u( when making inferences.

They consider:

o What happens in this story, play, or poem?

o Whatis the setting? (time and place)

o Whatis the author's central message?

o As T read, which details help me understand what is
happening to these characters?

« What inferences can I make and what specific details from
the text led me to make cach one?

dents explain —either verbally or in written form —

says using specific,
quotes ditectly from the text. Provide quotes from the text
tos pport inferences.

They consider:

o What happens in this story, play, or poem?

o Which specific details are most important?

« Whatis the setting? (time and place)

« What are the main cvents in the story or poem?

« What dircet, explicit quotes from the text support my
understanding of the author’s meaning?

« What direct quotes from the text support my inferences from
the text?

e0ccccccccscccscccscccssccse

The right-hand page
utilizes the very same
grade-level format to
provide two distinct
visual paths for
understanding the
standards.

®eccccce

The emphasis now is on what
students should do, utilizing the
same grade-level structure at

Comprehension questions are
included for helping students master
thinking moves and skills behind
each standard; all can be adapted to
a range of class texts and topics or
to needs specific to your particular
state standards.

Informational Text

Gist: Students say what happens in the text or what it about
based on cvidence from the text. Ask and answer questions of the
text to build literal understanding before, during, and after.

They consider:

« What happens or is said in this text?

« Which specific details help me understand the main topic?

« How can | look at words, pictures, and headings to help me
understand?

o Can I read more slowly, reread, or skim the text to find
specific details that support my ideas about the text?

O Gist: Students explain—cither verbally or in written form—
the text s about, providing specific details and examples
the text. Provide specific cxamples from the text when

mgking inferences.

o
They consider:
o

@ What is the purpose for reading?
What is the topic/subject—and what does the text say about
that?

Which spesificdetal ce most ipentun?

1t evidence o examples support what T understand about
the text?

What inferences can I make and what specific details from
the test led me to make each one?

B Gist: Sudents explain— cither verbally or in written form —
what the e ate quotes directly from
{8 text, Provide quotes from the text to support inferences,

.

Tﬁev consider:

o Whatis the purpose for readiny

2% Whit s the tapt/aubiect--and hatdocs the textsay about
that?

Which specific details are most important?

What s the setting (time and place)?

What textual evidence supports my account of what the text

says?

What cvidence—a detail, quotations, or cxample

o support my infererice or explanation of the

g of the text?

nl
al

"@ist” sections provide
plain-English synopses
of the standards so
you can put them to
immediate use.
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Common Core Reading Standard 1

What the Teacher Does

To teach students how to “read closely”:

« Think aloud your close reading process as you share
fiction and informational short texts and picture books.
When reading shared novels as a class, plan ahead a
chapter opening or passage you want to model with.
Track thinking with sticky notes placed directly on the
text, big chart paper and/or highlighting, displaying text
onascreen.
Pose questions about the text’s words, actions, and
details that require students to look closely. Don't do
the answering for them!
Display a text via tablet or computer and ask students
to select specific words, sentences, or paragraphs they
think are essential; ask students to explain how it con-
tributes to the meaning of the larger text.
© Draw students’ attention to text features and structures,
and think aloud how you combine information in
these elements to understand the |mgc/sccllo|\/lcxt as
awhole
Provide short pieces of text for students to practice
“reading closely” for specific purposes
o Have students respond to their reading and their think-
ing about texts. This could be accomplished in response
journals or other reading notebooks

To teach students how to ask and answer
et Y

o Using picture books, ask a question and think aloud
how it helped you understand. For example, when a
fiction reader muses, “I wonder why she acted that way
towards him?” it puts the reader on high alert, looking
for the answer in the text. Readers of nonfiction also
pose questions when their comprehension falters or as
a way to cement understandings, sentence by sentence.
For example, “What does hibernation mean? I sort of
think it has something to do with winter, but I'll read on
to see if the author explains it.”

Use chart paper to record students” questions about a
shared text as you read. Then, after reading, go back
and answer these questions. Encourage students to pose
analytical (how, why) questions along with literal (who,
what, where, when) questions. Code if questions wes
answered literally (L), inferentially (I), or not answered
atall (NA).

Over time, help students grasp that readers pose ques-
tions before reading (What's my purpose for r
this?), during reading (What's with all the des

.

.

iptions

@ ror sraphic organizer templates, s online resources at resourees.corwi

in the classroom.

Featured on a separate page are
specific teaching techniques for
realizing each standard. Applicable
to all subjects across grades 3-5,
these strategies focus on what works

light in cach chapter?),
did the 1 finally learn?)

© Have students practice posing questions on their own
(independently). Students can annotate on the text
where they have questions. Have students share them
with a partner or the class.

and after reading (What

To develop students’ ability to determine “what
the text says explicitly, “refer to details and

examples in a text,” and “quote accurately from
a text

 In a series of lessons and using various texts, write text-
dependent questions on sticky notes or annotate in the
margins. Model how to find the answers to the ques-
tions posed. Annotate in the margins the exact words
where questions are answered.

« Provide students with a copy of a sample text and cir-

culate, coaching as they highlight specific details and

annotate their thmklng Remind them to “say what it

says” —not what they think it means.

Photocopy and distribute short picces of text and high-

lighter markers, and instruct students to highlight sec-

tions of the text to show where questions you pose are

answered explicitly (or literally). Compare findings as

a class.

Using whiteboards, have students highlight quotes from

atext to use as evidence when explaining what the text

is about

« Provide graphic organizers for students to write their
questions and then record details, examples, and quotes.

To teach students how to “draw inferences from
the text”:

o Choose texts to read aloud and plan where you will
model inferring. Think aloud how you make infer-
ences, and tie these inferences back to specific words
and phrases in the text

o Have students use two different colored highlighters to
code where information in the text is answered liter-
ally or explicitly and another color to'show whete it's
answered inferentially. Annotate Hiow the text led to
inferences.

To help your English language learners, try this:

* Confer with students.and have them read-aloud a por-
tion of the text. Then stop and have them tell youswhat
questions they have about what they've read:

Preparing to Teach

Preparing the Classroom

Preparing the Texts to Use

Connections to Other Standards:

Preparing the Mindset

Preparing to Differentiate

.
.
.
.
.
.
.
.
.
.
.
o
.
.
.

In this worksheet, you record ideas for
turning the standard into instruction.
Notice there's a place for jotting
which lessons or texts from other
standards you might adapt and
re-teach in connection with this
standard, because the goal is to
integrate several standards.
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Common Core Reading Standard 1

Academic Vocabulary: Key Words and Phrases

Cite specific textual evidence: Students should be
able to quote a specific passage from the text to sup-
port all claims, assertions, or arguments about what
a text means or says. Evidence comes from within
the text itself, not from the reader’s opinion or
experience

Demonstrate understanding of a text: Readers take
a group of details (ifferent findings, series of events,
related examples) and draw from them an insight or
understanding about their meaning or importance
within the passage of the text as a whole.

Drawing inferences: To understand the text by general-
izing, deducing, and concluding from reasoning and
evidence that is not presented literally or explicitly
These conclusions are based on textual clues.

Explicitly: Clearly stated in great or precise detail;
pertain to factual infor
though this is not ne

nay
ation or literal meaning,
lways the case.

Informational text: Thes lude nonfiction texts
from a range of source: written for a variety
of purposes; everything frgm essays to advertise-
ments, historical documentg to op-ed pieces. Infor-
mational texts include written arguments as well as
infographics. .

.

Key details: Parts of a text thag support the main idea,
and enable the reader to draw conclusions and infer
what the text or a portion of {ncxt is about.

A dedicated academic
vocabulary section
offers a quick-reference
glossary of key words
and phrases for each

Literature: Fiction, poetry, drama, graphic stories, but
also artworks by distinguished painters, sculptors, or
photographers.

Logical inferences (drawn from the text): To infer,
readers add what they learned from the text to what
they already know about the subject; however, for an
inference to be “logical,” it must be based on evidence
from the text.

Quote accurately: “Lifting lines” directly from the text
or copying specific sections of the text to demonstrate
understanding. All claims, assertions, or arguments
about what a text means or says require specific exam-
ples from the text.

Read closely (aka close reading): Reading that
emphasizes not only surface details but the deeper

mea s and larger connotations between words, sen-

tences, and the full text; also demands scrutiny of craft,
including arguments and style used by the author.

Text: In its broadest meaning, a text is whatever one is
trying to read: a poem, essay, drama, story, or article; in
its most modern sense, a text can also be an image, an
artwork, speech, or multimedia format such as a web-
site, film, or social media message such as a tweet.

Textual evidence: Not all evidence is created equal;
students need to choose those pieces of evidence
(words, phrases, passages illustrations) that provide the
best proof of what they are asserting about the text.

©00000000000000000000000000040000000000000000000000

Clearly worded entries
decode each word or
phrase according to the
particular way it is used
in a given standard.

In this worksheet, you think about
how to address the standard in a
variety of instructional formats.
Record initial plans for whole class
lessons, think-alouds, read-alouds,
small-group practice, and projects
that get students doing the work
of learning, and independent
practice/conferring.
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.
.
o
.
.
.
.
.
.
.
.
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.
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o
.
.
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.
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Planning to Teac

Standard:

Whole Class

Small Group

Individual Practice/Conferring




Example of a Filled-in Worksheet: Fifth Grade

Think through room

This is a place to arrangement ideas

think about books  (e.g., Will the students be Here, note ways to

(or book bundles), working in groups?) and intellectually and

other texts, and a the tools and materials emotionally engage your
range of levels. you will need. students for the standard.

Preparing to Teach

.‘|||......
ecccceccscccccsce

Standar:f:l: Readinj Standard 6

Preparirig the Classroom Preparing the Iillindset
Space fora meel‘ihg avea .
d ; Get students' candid vesponse Fo the books
Rea ihqg response Jovrnals we've vead aloud Hhos fav—did Haeg like

them ov not? Have them shave vedsons

I:ll'x ‘}‘i,Sih Hrus'. acF!'[vJ' l‘opdemohsl’inl'e'.k
ow theirpaint of view influences how the

Easel and chart paper describe ﬁﬂem Bring in pu lished boo Y

veviews. Be sure fo enga e Eo\cjs andpir’s

C’ipl)oakds or ’apboavds i necessary

Markers, colored Linin-evs, sh’clca noles

©0000000000000000000000000000000000000000000000000000000000000

who lave sports with P ?n the lates
Graphic ovaanizers sports game Ccollege, professional or
P J sc‘xooDj J
Interactive whiteboard
Document cameva
Preparing the Texts to Use Preparing to Differentiate
. . Books: Read either R J Rlacios Wonder or Becavse
of M Erup/[)a Rob Buyea as a read-aloud or
anchov text; use several gapsl-one-Picl-uve Window M\J”‘ip,e copies of books for small Youp—
Books, ""C’Udf”zegflm Me, Goldlocks Rocks! the Fairy tale books; also have the ovijinal
The Story of Fre Three Bears as Told by Ba Faiva }a?es

Bearand No Liz, | Acted Like a Beast! The S ory
of Beau@ and He Beast as Told by the Beas/k}:j

Nanc; Loewen; Trisha Speec; Shaskans Horesh Glrapl'xic organizer—two column F‘OY H|e

kgj 2 1;370700[/7—;4/;2&3:"/ 7%75/9&7, O/L;//Z%Q/ diffevent po[nl's of view
Riding Hoo lold by Hhe WolF'H LitHe Pigs .
I:MLZ thak o?gev a'.ﬁ\e‘yvenl' POV: M;Laerg?eajuz's J BOOICS written from firsh- Rnd H"Vd':
Dear My Larve books—alsa great for POV person viewpoints to veinforce ¢
Mﬂ azines/sl‘ov;‘ assaqges: 5 OYI’S commen}av:es n N N - " :
ﬁ—w_w <5 W Lo copiet o PJ . Torkworl E:‘:lcs with ens:’a Vecoghnzed poml’ssop
Online vesourees: Editorials From papers avound the .
coun"vs; book veviews (Mew }éké Imes, Amazon) .
Connections to Other Standards: E
e ' Reacling Sl'andawfs | and 3 K63 ldeas and Details .
| s Readinj Standard 9: Amzfaze how two texts addvess the same bopic or theme .
E Readihj Standard 10: Read, vead, vead! H
. inl'ing Standavd I: Wirite opinion pieces suppovl*ihj a poinl' of view .
. Speal:inj and Lisl'ehihj ): Conversations and collaborations E
List skills, texts, and ideas for Here, consider texts that are
foregrounding or reinforcing other accessible, different supplies,

ELA standards. differentiation.




Preparing to Teach

Standard: Reac!inj Standard 3

Preparing the Classroom

Whole-class meeting avea

Writers notebooks ar Jouvna's; writing folders
C’ipboavds or fapboava(s i necessary

Easel chart paper

Sl'iclc\zj noles, coloved highlightevs

meing paper so that sl‘ugenl‘s can skelch
settin

Wv.'Hnj pape; staplers, paperclips, etc.
Graphic organizers

Interactive whiteboard and docoment camera
Rubrics or checklists

Expectations

Computers, printer

Preparing the Texts to Use

Photoco Yy the shovt student/mentor
texts in Eevhabe[ and Reimer's Fon-Size
Academic Wiiting for Serious Learming.
Invite students ko Bving in mentor texts ko
shave, too.

Narvative picture books. Rlvicia Rlacco,

anl‘hia Ra’an,’

Naht Driving or Today lm Going Frshin
M‘Z/ /\/9 Dai or Ei/eﬁfg EB JUIIZ Brinkfoe

Online Resources: Online books—both
animated and lexts; 3Vapkic ovganizevs,
sl-ovS ovgapizers

Connections to Other Standards:

Example of a Filled-in Worksheet: Third Grade

Preparing the Mindset

Prior to starting Hhis unit vead numevous
navvatives. As a class, chart the main
p\rob’ems, chavacters and events.

Discuss how peksona’ navvatives ave
diffevent From Fictional stories.

Tell stovies opaou\r own life and N@
Hnea've impok'-anl' to you.

Have students begin a list of rue stovies
about Hheir lives.

Provide numerous opportunities For
students to shave their stories with others

betore I-Le\rj Aejin bo write them

Preparing to Differentiate

Shovt pieces of narvative text ot
appvopriate veac/ing level

Apps o use on the ifad or computers

Shovt movies or animated books Fhat can
be sl’opped and discussed

Gmplu'c ovjanizevs, especia”5 Sl‘oY\lj
oaras

Opportunties to talk oot Hheir stories
s

Writing Standard U: Production and Dishribotion of in"inj

Writing Standard 5: Wiriting Process
Writing Standavd I: Weite Rouh'ne’a

Reac{ing Standards 1-3: K33 |deas and Details

Spealaing and Lis"eninj Standavd |
Lanﬁ\)aje Standards -3




Example of a Filled-in Worksheet: Fifth Grade

What lessons will you
do as a whole class?

Planning to Teach \

|.-oo-o.oo

Standard: Read.:ng Standavd 6 .

Whole Class ¢

VVOHJ?VOY B?Cﬂud‘? d/‘Mk 7;VUP[ Read ﬂ’O\)d a CLI&P"ZK YeCOYd Wka" SI'UdehI'S hOI’iCe on CLI&Y}'
papek—c‘uavac}ev's braits and how POV influences the navvation. Discuss authors PON and
parvalor’s or charackers PO,

Read aloud two versions of same paiva bale. Students do Fwo-column chart onhow Hhe different
navvators exp’aine evenls.

Rssible focus ques"ions:
Who is I'e”inj the sl'ov\nj? Wl"fj do you think this chavacter was chosen l)s the avthor?
How does this narrator explain events? Wl’n\nj? What's his/her angle?

|F anol’kev CLQY&CI’EY "O’d "‘!E SI'OY3 LOW WOU'CJ S‘!E CIESCYILZ H‘IZ ZVehl’S.?

Small Group

Groups fill-ovk hwo-column charks as they vead fairy tale book s—plan on about 5 groups.

Advanced students vead a short story at an upper level instead for additional cka”enge (an3 of
the 5%;3 Readbooks 173 John Scieszga, as welras shovt stories /33 Avi.

o

Individual Practice/Conferring

.

Using copied sports columns From diffevent papers (the Denver Bstforthe Broncos and the
Kansas G aper for the Chiefs) have sba’;n}s choose an important evgnt from each and write
hese on orf? event coloved sticky notes. Then pface these on a class Vend diagram o see how the
avticles and the colomnists see F?u'ngs the same and some dippekenHﬁ. Covfev With students as H1€3

work :

Hold individual conferences with Sl'eptven, Mivanda, and Xavier c!uving intiepenclenl‘ Yeadinj Fime
and have students explain the POV and what Hweg notice about it. :

Have students vespond to veading. Queshon: What do all effechive polh/sso/‘ view have in
common? Name /ﬁez attvibutes and. exF/a/h w@ gov Hoink so. Weite bacl:: to them or meet with

them one-on-one o discuss Hheir "innlcinj.

0000000000000 000000000000000000000000 o

How will you deliver individual This section is for you to plan what types of
instruction? How will you record grouping you will use. Needs-based groups?
conferences? Check in with Remediation? Extensions? Guided reading

students? groups? Book clubs or literature circles?




Example of a Filled-in Worksheet: Third Grade

Planning to Teach 1

Standard: Readinj Standard 6 l

Whole Class

Read and discuss numevous narvatives

Chavt characters, plok events, seHinj

Shave personal stories

Maodel how to create a s"o\ra map—usinj a shaved text

With each sl’aje of the wvi|'in3 process work as a whole class (mini-lessons)

. Topic . Dia’ojue
o Chavaclers o Addin ulescvipf*ion—estecia”!j to the
. Soihi chavatler
° mj . Usinj words to si ni% order of events
o Sequencinj evenks (temporal Wordsﬁ
o The "pvoHen'i . Endihjs
Small Group

Have students create a S"oY\(j map of a shaved text.
Have students shave Hheir own sl’o\ra maps with g\roups.

Rl bogether heeds 3Voups for each stage of Hhe writin process——vekeavsin , dvaﬂ'inj, vevisinj,
e il'inj, These 3Vours could be for sh)aﬂenl's who need ‘move exp’ici" inshruchion or for’a roup of

students WOVlcmj at the advanced level who would benefit from slmvinj with others.

HﬂVE PEZY COHFEYZV)CZS.

Individual Practice/Conferring

Confer with students H:voua‘vouf the writin process. Use conferences to identify students with
simi'av needs "O P\)” ,'o El‘L!EY as a YO\)P, TZ ZaCl'l CohpEYZhCZ, bE Sure I’O l‘EaCl’l F?ve WV/;EV ohe
Hninj he needs. Remem%ev to lteequACL of conferences—both student s"veng”:s and what was

Hlug”.

As a unit of study, students write a personal navvative with the focus Aeinj Mj isit /'mpor/an/?
M,j’ do | want bo tell 2






