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Your Literacy Standards Companion

Specific strands and
standards are listed
for each state.

@ cccccccccccccccccnne

at a Glance

Indexes Cross-
Referencing Your State
Standards with the
Common Core appear
at the front of the book.

Each state and grade
level is listed at the top
for easy reference.

Indexes Cross-Referencing
Your State Standards

[ R R R R T ]

Alaska, Kindergarten

ska For More
Strand/Standard | Focus of Alaska Standard Information

Reading Literature

"L Ak and answer questons about  text using key detas R1 pp.6-11
RL2 Retell familiar stories, using key details R2 pp. 12-17
RL3 Identify characters, settings, and major events in a story R3 pp. 18-23
wLa sk and answer questions about unknown words i a text Ra pp. 2429
RLS Identify common types of text (e.g., storybooks, poems) RS pp. 30-35
RLE Name the author and illustrator of a story and describe the role of each R6 pp. 36-41
RLT Describe the relationship between the llustrations and the story in which they appear R7 pp. 42-47
RLS NA
RLY Compare and contrast the characters in familiar stories R9 pp. 54-59
RL1O Actively engage in reading activities with purpose and understanding R10 pp. 60-65
Reading Informational Text
RI1 /Ask and answer questions about information in a text, using key details R1pp.6-11
RI2 Identify the main topic and retell key details of a text R2 pp. 12-17
w3 Describe the connecton between two indiduas, events, ideas,or piees of nformation ina text K3 pp. 1823
RI4 /Ask and answer questions about unknown words in a text R4 pp. 24-29
RIS Identify the front cover, back cover, and title page of a book RS pp. 30-35
w6 Name the euthorand lutrtor of a text end descrie the ol ofeach "6 0p. 3641
RL7 Describe the relationship between visual images and the text in which they appear R7 pp. 42-47
RIS Identify the opinions an author states in a text R8 pp. 48-53
w9 ety basic smilrties and iferences betwen two textson the same topi 59 op, 5459
RL10 Actively engage in reading informational text with purpose and understanding R10 pp. 60-65
Reading Foundational Skills 2 Q.
RE1 Print Concepts: Demonstrate understanding of the organization and basic featues of print RF1 pp. 72477
RF2 Phonological Awareness: Demonstrate understanding of spoken words, syllables, RF2'pp. 78-83
and sounds (phonemes)
w3 Phonics: Know and apply arade-evelphorics and word anayss sils i ecoding Words RF3 pp, 64-89
RF4 Fluency: Read level- texts with purpose and RF4 pp. 90-95
Writing
w1 Use a combination of drawing, dictating, and writing 0 compose opinion pieces W1 pp. 100-105
w2 Use a combination of drawing, dictating, and writing to compose informative/explanatory texts W2 pp. 106-111
w3 Use a combination of drawing, dictating, and writing to narrate a single event.or several loosely W3 pp. 112-117
linked events and provide a reaction to what happened
wa 0
w5 Respond to questions and add details to strengthen writing as needed W5 pp. 118-123
(Continued)
w» »

Shaded bands
highlight the
overarching strands.

The gist of each
standard is
succinctly
summarized.

This column
shows where to
find instructional
guidance for
each standard.

Alaska For More
Strand/Standard | Focus of Alaska Standard Informat

n

Writing

w6 Explore a variety of digital tools to produce and publish writing W6 pp. 124-129

w7 Paicote n shared reseach and writing projects W7 pp. 130-135

wa Recallnformationfrom experencesor gather nformatio from proviced soucesto answer  question W pp. 136-141

ws A

W0 NA

Speaking and Listening

s Partcpte n colboratie conrsatons with dverse partners about {opics and textsn smalland L1 pp. 146-151
larger groups

sL2 ‘Ask and answer questions about key details to confim understanding of a topic SL2 pp. 152-157

sL3 ‘Ask and answer questions in order to seek help, get information or clarify something that is SL3pp. 158-163
notunderstood

sLa Describe familiar people, places, things, and events 514 pp. 164-169

S5 'Add drawings or other visual displays to descriptions to provide additional detail L5 pp. 170-175

sLe Speak audibly and express thoughts, ideas, feelings, and ideas clearly in complete sentences when L6 pp. 176-181
appropriate to task and situaton

Language

L Demonstrate command of the conventions of standard English rammar and usage when U1 pp. 186-11
witing or speaking

L2 Demonstrate command of the conventions of standard English capitalization, punctuation, and L2 pp. 192-197
spelling when witing

B A

La Determine or clarify the meaning of unknown and multiple-meaning words and phrases 14 pp. 204-209

Ls Explore word relationships and nuances in word meanings. 15 pp. 210-215

L6 Use words and phrases acquired through conversations, reading, being read to, and responding 16 pp. 216-221
otexts

Alaska, Grade 1

Alaska For More
Strand/Standard | Focus of Alaska Standard Informat

Reading Literature

RL1 Ask and answer questions about a text using key details from the text R1pp. 6-11
RL2 Retell stories, including key details, and demonstrate understanding of their message R2pp. 1217
RL3 Describe characters, settings, and major events in a story, play, or poem R3 pp. 18-23
RL4 Identify words or phrases that suggest feelings or appeal to the senses Ra pp. 24-29
RLS Explain major differences between stories and informative texts RS pp. 30-35
RLE Identify who i telling the story at various points in a text R6 pp. 36-41
RLT Use llustrations and details to describe elements of a story R7 pp. 42-47
RLS NA

RLY ‘Compare and contrast the experiences of characters in stories R9 pp. 54-59
RL1O Read texts of appropriate complexity R10 pp. 60-65
Reading Informational Text

RLT sk and answer questions about a text using key details from the text R1pp. 611
R.2 Identify the main topic or author's purpose and retell key detals of a text R2 pp. 12-17)
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Each standard under
the strand is specifically
called out.




Each section begins with a restatement
of the official anchor standards as they
appear in the actual Common Core
State Standards document.
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Colleige and Career Readiness Anchor Standards for

Source:
Common Core
State Standards

The K-reading standards outlined on the following pages define what students should understand and be able
to do hgthe end of each grade. Here on this page we present the College and Career Readiness (CCR) anchor
stand. for K-12 50 you can see how students in K-2 work toward the same goals as high school seniors: it's
a universal, K-12 vision. The CCR anchor standards and the grade-specific standards correspond to one another
by number (1-10). They are necessary complements: the former providing broad standards, the latter providing
additional specificity. Together, they define the skills and understandings that all students must eventually
demonstrate.

Key Ideas and Details

. Read closely to determine what the text says explicitl
evidence when writi

and to make logical inferences from it; cite specific textual
g or speaking to support conclusions drawn from the text

™

Determine central ideas or themes of a text and analyze their development; summarize the key supporting details and
ideas.

. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure

4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative
meanings, and analyze how specific word choices shape meaning or tone.
. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (c.g., a
section, chapter, scene, or stanza) relate to each other and the whole.

6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

Integrate and evaluate content presented in diverse media and formats, including visually and quantitatively, as well as
in words.”

ks

Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well as the
relevance and sufficiency of the evidence.

. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the
approaches the authors take.

Range of Reading and Level of Text Complexity

10. Read and comprehend complex literary and I texts ly and

Source: Copyight © 2010, National Governors Association Center for Best Practices ind Couneil of Chicf State Schoel Officers. All rights reserved.

Pl msult the full Common Core State d (a
Knowledge” in the Writing section and “Comprchension and Collaboration’” in the Speakin
and applying information from print and digital sources.

w tandards.org/ELALiteracy. See “Research to Build
cetion for additional standards relevant o gathering, assessing,

thity
nd Listenin

College and Career Readiness Anchor Standards for

The CCR anchor standards are the same for K-12. The guiding principle here is that the core reading skills should not
change as students advance; rather, the level at which students learn and can perform these skills should increase in
complexity as they move from one grade to the next. However, for grades K-2, we have to recognize that the standards
were back mapped from the secondary level—that is, the authors envisioned what college students need and then
wrote standards, working their way down the grades. Thus, as you use this book, remember that children in K-2 can't
just “jump over” developmental milestones in an ambitious attempt to achieve an anchor standard. There are certain
life and learning experiences they need to have, and certain concepts they need to learn, before they are capable of
handling many complex academic skills in a meaningful way. The anchor standards nonetheless are goalposts to work
toward. As you read the “gist” of the standards below, remember they represent what our K-2 students will grow into
during each year and deepen later in elementary, middle, and high school. The journey starts in K-2!

Key Ideas and Details

“This first strand of reading standards emphasizes students” ability
to identify key ideas and themes in a text, whether literary,
informational, primary, or foundational and whether in print,
graphic, quantitative, or mixed media formats. The focus of this
first set of standards is on reading to understand, during which
students focus on what the text says. The premise is that students
cannot delve into the deeper meaning of any text if they cannot

Craft and Structure

first grasp the surface meaning of that text. Beyond merely
identifying these ideas, readers must learn to see how these ideas
and themes, or the story’s characters and events, develop and
evolve over the course of a text. Such reading demands that
students know how to identify, evaluate, assess, and analyze the
elements of a text for their importance, function, and
within the text.

“The second set of standards builds on the first, focusing not
on what the text says but on how it says it, the emphasis here
being on analyzing how texts are made to serve a function or
achieve a purpose. These standards ask readers to examine
the choices the author makes in words and sentence and

Integration of Knowledge and Ideas

paragraph structure and how these choices contribute to the
meaning of the text and the author’s larger purpose. Inherent
in the study of craft and structure is how these elements
interact with and influence the ideas and details outlined in
the first three standards

“This third strand might be summed up as reading to extend
or deepen one’s knowledge of a subject by comparing what

a range of sources have said about it over time and across
different media. In addition, these standards emphasize the
importance of being able to read the arguments; that is, they
look at how to identify the claims the texts make and evaluate
the evidence used to support those claims regardless of the

media. Fir these standards ask students to analyze the
author’s choices of means and medium and the effects those
choices have on ideas and details. Thus, if a writer integrates
words, images, and video in a mixed media text, readers should
be able to examine how and why the author did that for stylistic
and rhetorical purposes.

Range of Reading and Level of Text Complexity

“The Common Core State Standards document itself offers the
most uscful explanation of what this last standard means in a

footnote titled “! n range and content of student reading,”
which ading st

mpar s
To become colfige and career ready, students must
grapple with werks of exceptional craft and thought
whose range estends across genres, cultures, and
centuries. SuclPworks offer profound insights into the
human conditign and serve as models for students’

own thinking and writing. Along with high-quality
contemporary works, these texts should be chosen from
among seminal U.S. documents, the classics of American
literature, and the timeless dramas of Shakespeare.
Through wide and deep reading of literature and literary
nonfiction of steadily increasing sophistication, students
gain a reservoir of literary and cultural knowledge,
references, and images; the ability to evaluate intricate
arguments; and the capacity to surmount the challenges
posed by complex texts. (CCSS 2010, p. 35)

.
Source: Adapted from Jixg Burke, The Common Core Campanion: The Standards Decoded, Grades 6-8 (Thousand Oaks, CA: Corin, 2013

On the facing page, a user-friendly
“translation” of each standard gives
you a fuller sense of the big picture and
big objectives as you consider how it
relates to your state’s standards.




Built-in tabs
facilitate
navigation.

The actual CCSS
anchor standard
is included for
easy reference.
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Grades K-2 Common Core Reading Standard 1

The specific
strand situates
you within
the larger
context of the
standards.

ee0000000000000csssccsscccoe

Key Ideas and Details

Standard 1:

Read closely to determine what the text says explicitly and to make logical inferences from it;
cite specific textual evidence when writing or speaking to support conclusions drawn from

the text

. Literature
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Informational Text

With prompting and support, students ask and
answer questions about key details in a text.

) Students ask and answer questions about key
details in a text

Students ask and answer such questions
as who, what, where, when, why, and how to
demonstrate understanding of key details in a text.

With prompting and support, students ask and
answer questions about key details in a text.

@ Students ask and answer questions about key
details in a text

B Students ask and answer suchi questions as who,
what, where, when, why, and hew to demonstrate
understanding of Key details in a text.

Horizontal and vertical
views enable you to
consider how the
standards change
across grade levels.

Standards for each
discipline are featured
on a single page for
easy planning.

©00000000000000000000000000000000000000000000000000000000000000000000000000000000000

On this page you'll find accessible translations
of the standards at your left so you can better
grasp what they mean.

©000000000000000000000000000000000000000000000

Grad% K-2 Common Core Reading Standard 1

The emphasis now is on what
students should do, utilizing the
same grade-level structure at
your left.

Comprehension questions are
included for helping students
master thinking moves and
skills behind each standard;

all can be ‘adapted to a range
of class texts and topics or to
needs specific to your particular
state standards.

0000000000000 000000000000000000

Wh‘ve Student Does

Literature

Informational Text

4 Gist: Students ask and answerjuestions about key
details in a text. M

They consider:

« What happens or i sid in @ext?
o Which words, pictures, and sentences help me know
this?

@ Gist: Students ask and answer questions about key
details in a text

They consider:

o What happens or is said in this text?
 Which words, pictures, and sentences help me know
this?

B Gist: Students ask and answer such questions as who,
what, where, when, why, and ow to determine the key
details in a text.

They consider:
o What happens or is said in this text?

o Which words, pictures, and sentences help me know
this?

Gist: Students ask and answer questions about key
details in a text

They consider:
© What happens or is said in this text?
* Which words, illustrations, and sentences help me

know this?

B Gist: Students ask and answer questions about key
ils in a text

ey consider:

cooiee

® o What happens or is said in this text?
o * Which words, illustrations, and sentences help me
o know this?

o
@ Gist: Students ask and answer such questions as who,
wgiat, where, when, why, and how to determine the key
details in a text.

o

They consider:

N
o « What happens or is said in this text?
® « Which details (words, illustrations, and sentences)

support the key ideas?
. y

®00c000000000000000000000

o............................n..............................................................’

The right-hand page
utilizes the very same
grade-level format to
provide two distinct
visual paths for
understanding the
standards.

"Gist"” sections
provide plain-English
synopses of the
standards so you

can put them to
immediate use.
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the classroom.

........... ccecscccccccccccs

Grades K-2 Common Core Reading Standard 1

Featured on this spread are specific _
teaching techniques for realizing
each standard. Applicable to all
subjects across grades K-2, these
strategies focus on what works in

What the Teacher Does

To teach students how to read closely:

o Before introducing a text, identify the main idea or mes-
sage for yourself. Go through the book and notice the
details that support it and flag them with sticky notes
Then, plan out prompts and questions that you will pose
to students. We liken this process to Hansel dropping
those pebbles leading homeward; by planning questions
ahead of time, you can more easily guide students to spot
the main idea. Conversely, when teachers don’t plan,
lessons can go awry. For example, if the main idea of a
passage is that cities create heat (cars, buildings, people)
and thereby change the weather, and you don't recog-
nize that this is what students should be reading for, then
it becomes difficult to pose a proper “trail” of questions
leading students toward the text's significant details.

o During a lesson or while conferring, be sure to give
students sufficient time to consider the questions and
prompts you pose. Figuring out the author’s main idea
or message is often hard, subtle work. Don't hesitate to
rephrase prompts if students seem stuck. Remind them
that they can look for answers in the text, reread, study
illustrations, and so forth. Providing time for students to
respond can make all the difference in the world.

Use a text or passage that is brief enough to be read more
than once, so that students can begin with an overall
understanding before homing in on specifics. As you
read, pause occasionally to pose questions about words,
actions, and details that require students to look closely
at the text or illustrations for answers. (Note: When your
goal is to demonstrate where in the text you found some-
thing to support your reasoning, make sure that the text
is large enough for students to see and interact with
Charts, enlarged texts, and whiteboards help.)

« Model close reading by thinking aloud as you scrutinize
a text’s words, sentence structures, and other details to
understand its meaning. To focus students attention,
write on sticky notes and place them on the text, use
chart paper, annotate in the margins, and/or highlight
via a tablet or whiteboard.

To help students to determine what thefext says
explicitly:

® Model how to determine-an-author's message by
saying what happened (literature) and maming the
important facts (informational). As you do, point
to words, sentences, illustrations, anddtext features
as evidence and record on chart paper or graphic

organizers (see online resources at resources.corwin
com/literacycompanionk-2).

o Over weeks of working with different texts, continue to
guide students to determine deeper meanings on their
own. Use sentence stems and other graphic organizers
to support students’ explanations of what happened
and their recall of important facts; use think-alouds
50 students hear how you arrive at what texts mean,
and point to specific places in the text to support your
conclusions,

To help students make logical inferences
from a text:

o Select texts to read aloud or share with students that
allow them to make logical inferences. Ask questions
that lead them to infer (I wonder why he did that? [
wonder what she thought? I wonder why the boy in the
illustration looks sad?). As students answer these ques-
tions, ask them to explain how they arrived at their con-
clusions using specific words and phrases,in the text.

* Routinely ask students to show you the textual evidence
that supports their inferences.

To support students in asking and ahswering
questions about key details in atext:

o Model asking questioisabout a text by writing questions
on chart paper or annotating in the margins when using
awhiteboard. Try to ask mioreanalytical (how, why) ques:
tions than literal (who, what, where, when) questions.

« Elaborate on whitled you to ask'a questions-When
reading a book about beavers, you might say, “When-
ever [ see a picture ofa beaver, theyre chewing on a
tree branch. I wonder why they do this?” This will help
students recognize that a question is typically an exten-
sion of somiething we already know.

o Demonstrate how the answers to many of their ques-
tions ean be found in'the text. If the text is on a chart or
in a big book, mark the answers to questions with sticky
notes or highlighting tape, calling attention to the exact
words that help answer a question.

To help your English language learners, try t

o Work with small groups to help students feel more com-
fortable sharing ideas. Make sure that cach student has a
copy of the text or that the text is large enough for them
all to see comfortably. Allow students time to read a text

1 of one several times to make sure they have

a basic understanding before focusing on key ideas or
making inferences,

® Model asking questions using a short text or poster-size
photoggaph. Elaborate on what leads you to ask questions
and point towords and illustrations that provide answers.

Dévelopmental Debrief:

Students, especially those coming to school with low
language skills or those who lack the necessary preschool

sful.

experiences to be academically s ssful, need to be
read to several times throughout the day. This will help
them acquire the academic vocabulary and syntax they

need to understand complex texts

In order for students to feel comfortable, it is essential
for the teacher to create a risk-free environment where
students are encouraged to offer their ideas and opinions
openly, without fear that their responses will be judged
“right or wrong,” “good or bad.”
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Grades K-2 Common Core Reading Standard 1

A dedicated academic
vocabulary section
offers a quick-reference
glossary of key words
and phrases for each

Academic Vocabulary: Key Words and Phrases

Cite specific textual evidence: Readers need to refer-
ence the text to support their ideas, rather than simply
stating opinions or referring to personal experiences;
students should be able to reference illustrations or
read words or sentences from the text that prove the
points they are trying to make.

Conclusions drawn from the text: Readers take a
group of details (different findings, series of events,
related examples) and infer from them an insight or
understanding about their meaning or importance
within the passage or the textas a whole. These insights
or conclusions are based on evidence found in the text.

Explicitly: This refers to anything that is clearly and
directly stated in precise detail; it may suggest factual
information or literal meaning, although this is not
necessarily the case.

Informational texts: These include nonfiction texts
written for a variety of purposes and audiences, such
as expository texts, informati
phy, history, journals and diarie
essays). Informational texts includegh
as well as visual images such as chasts and diagrams.

Key details: These are parts of a te§t that support the
main idea and enable the reader tgydraw conclusions/
infer what the text or a portion of adext is about.

Literature: This refers to fiction, foetry, drama, and
graphic stories as well as artworks by master painters or
distinguished photographers. .

.

Logical inferences (drawn from the text): To infer,
readers add what they learned from the text to what
they already know about the subject; however, for an
inference to be “logical,” it must be based on evidence
from the text.

Prompting and support: Here the teacher takes the
lead role in helping students initiate a particular skill
o strategy. She is likely to think aloud and model pre-
cisely what she wants students to be able to do on their
own later, and to nurture their attempts.

Read closely (close reading): This refers to reading
that emphasizes not only surface details but the deeper
meaning and larger connections between words, sen-
tences, and the full text; it also requires the reader to
attend to the author’s craft, including organization,
word choice, and style.

Text: In its broadest meaning, a text is whatever one is
trying to read: a poem, essay, or article; in its more
modern sense, a text can also be an image, an artwork,
a speech, or a multimedia format such as a website or
film.

Textual evidence: Not all evidence is created equal;
students need to choose those pieces of evidence (illus-
trations, words, or sentences) that provide the best
examples of what they are saying or the most compel-
ling references to support their assertions.

Clearly worded entries
decode each word or
phrase according to the
particular way it is used
in a given standard.

.....................

Planning Page

A planning template provides
prompts to help you develop

lesson plans that address and

connect standards.

Purpose of Lesson/s:

Planning the Lesson/s.

Questions to Ask

Differentiating Instruction

Thinking Beyond This Standard

‘The standards guide instruction; they do not dictate it. So as you plan lessons remember you aren't teaching the
standards, but instead are teaching students how to read, write, talk, and think through well-crafted lessons that draw
from the pedagogy embedded within them. Engaging lessons often have several ELA standards within them and
integrate reading, writing, speaking and listening, and language.




Example of a Filled-in Worksheet: First Grade

List the specifics
about how you
envision the lesson
unfolding.
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Think through how you'll use
the lesson to engage all of your
learners.
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This is a place to write

Planning Page

standard: Foundational Skills Standard Y

notes about the purpose
of your lesson and what
you really want your
students to take away.

eececcccccccccee

connedt how a text is vead and what it means.

@
Purpose of Lesson/s: Working with a small group of veaders o ;ive them additional Fp\mcl'ice
Fh J h to

veading at a vate and with e pression thaFmalches what the fe

is abouk. |mpovl’an

Planning the Lesson/s

Questions to Ask

Small Grovp Lesson: (4 students)

o The Bog Who Cried Wolf by BG. Hennesss
(picture book); 2 copies o;jou Read to Me, Il
Read bo ou: Very Short Fables to Read Toge”ne\r

by Mary Ann Hoberman

Read aloud the picf‘u\re l)aoL, sf‘oppin at (tea
pages to balk about how the dip(‘evengclvamcl*evs
were Feelinj, e, page wheve the an wants a b
of excitement; altend to punctuation (question and
exclamation marks)

Introduce ‘two-voices version of fable; explain that
s the same shwa onf3 in P,“f) Fovmal' much s[mvl'eg
and in bwo vo[ces—hwnspeopfe and the Bo3

Rt kids in Pav]’nevs: one to vead the orange

pvinf* ([)oa) and the other to vead the 3Veen
(townspeople)

Questions to ask that Le,p Lids match how Hve\ere
veadinj a text with what iFs abouk:

o What is this fable about? And what's the moval?

o How does it feel when you know someone has
pfa ed a trick on you? How did the "ownsPeople
feel? (Evidenced How might Hheir voices sound
when H—:ea sPealc bo the BZS—WLen Hea Fhink Hheve
veally is @ wolf? When they know there isn't one?

o How do you think Hhe an would feel and sound
when L:ethoWS that no one is coming to help? Q-

Differentiating Instruction

Thinking Beyond This Standard

Independent work:

o Let Parf'ners Pmch‘ce veadinj the choval veacl{nj
version durin independenf veadin
o Allow other stodents who wank to by out the hwo-

voice version a chance fo do so

Whole class:

ecee . o Rbners pvesenl' to whole class Juving the veadin

shave and Falk about how H’nes've ma[a[nj their voice
makch what the story is abouf

o Inhroduce chfwejj version of The Wolf Who
Cried Bog. Demonslrate expressive veading, point
to words in Eo'a’, exclamation mavl:s, enlave Zc’
l'exl' ete. This hime also attend to speeck "njs, 8'3’

wkispeved, wl«impeved, signed, moaned

o Rint of view, fownspeople and the 1703 (Readinj
5"&'117’&?!1' 6)

o Additional work al’]’end{nj to punc"ual’ioh
(‘_ﬁn vaqge SFﬂndaVJ ])

o Attend ks ter hwo vocabulavg eaq, wlaimpeveu(,
Peeved, shru ezf»imp’icﬂ"a an;’e
(Lanjua e gandnwf W

o Some L.Zs may want o bry wiiting a dramatic
version of The Wolf Who Cried Boy in hwo
voices—hhe Wolf's and Father Wolf

o Use punctuation and speeck l'ags n ww’Hng to

xp'ic[Hs

show expression and 5[\/2 meaninj (Lang\)nge

KS,'LIHJLIVA l)

.
The standards guide instruction, not dictate it. So as you plan lessons remember you aren’fteaching the standards,
but instead are teaching students how to read, write, talk, and think through well-crafted le§sons that draw from the
pedagogy embedded within them. Engaging lessons often have several ELA standards withiy them, and integrate

reading, writing, speaking and listening, and language.

oooooooocooooooooocooooooooocooooooooooooooooooocrooo

.
.
.
.
.

List skills, téxts, and ideas for

foregrounding or reinforcing

other ELA standards.

Here, jot down the questions
you plan to ask your students
to help guide them through

your lesson.

F




Planning Page

Standard: Readinj Standard 2

Example of a Filled-in Worksheet: Second Grade

Ma
for Lucy Fo eep Squeaker (Fhe
avthors’message to their own lives
lceep wild animz

Y pos[h?

Is in cages and in ma¥ine pa
9 P

l)oE) as a Pel' Evenl'ua”a

a a,uesh'on abou

L water tanks.

PurEose of Lesson/s: Over the course of two or Hnree 403_3, vead aloud Cand vevead) Children

e TewiHe Pel's "o H’le Wko’e cfass, and 38" lc:Js

Hhinking about whether or not it was oka
ie, kids extend and ap lg the
f ESy ko

whether ov nol its o

Planning the Lesson/s

Questions to Ask

Whole class vead-aloud:

o Children Make Terrible Rts by Rter Brown
(Avthor's messaje—if"s not OK o Hhink that we can
own anoher fivinj l'lwing; to lneep wild animals as
pets)

Meeting avea wheve kids can ga”’uev and discuss
the vead-alovd

Easel chart papey mavkers to vecord ideas/

queshans, etc

Story map graphic ovjanizev to help students plok
out the sl'ova events and think chojk the main
idea

Questions o ask that Le’p students 32]’ to the avthor's

messagz:

o What is the avthor l'vsinj to teach vs? What lesson
can we take away to applb to our own lives?

o Was it olcaa For LUC3 to own Squealnzv (the A°5)‘
to laeep him as a pel’.? Why?

o Howdid Lucg Feel what might she be thinkin L when
she saw Squeaker with his Famil\uj? What in ﬂw
o pictures made yov sa Fhis?

o The whole “amn’fﬂ, all but the doj, who says "Woof"
were making Squeaking' sounds while picnicking in

the woods. What is the avthor l'vainj bo tell us?

e text

Differentiating Instruction

Thinking Beyond This Standard

Small groups: Break students into grovps of Hhree or
four Fo continve discussing what Luc may have been
feelin /}LinLing when ske%oum! Squea[:ev with his
Fam:’a% Make sure students reference Hhe text Or have
them discuss when Luca Found Squenl:er with his Fumi’a
and said, SomeHu'nj had changed Squeafnev didn't seem
like a pet anymove. Lucy knewl what she had to do'

Independent work: Have students write about the
message H'efj can "aLe ﬂwaﬂ F\Vom Hus l)ool: "o app’a ,'o

Hheir own lives.

o Can work with point of view, Luc!jls and Squealcev's
(Readinj Standard 6)

o Intiate some informational text veading about
dolphins (Reading Standard 10)

o Kids can write agouf' Jo,gkins mdependen”a,

or | might introduce an expository writin

unit on do’ptn'hs (inf'ing Standards Z and

U—Informational Tex)

Fabulous oppovl’uni" to expose kids to dialogue;

chavacters 3pza]4 inaco'ok»coded Falkin Auébles; a

way to Le'p them see how words like 5aid" and 'sa\cjs','

ﬂy)g qUOFﬂ,’I’OVl mﬂyb are Used FOY same PUYPOSE
(not in standards docoment bot an oppcvfuni]'a not
to be missed)

AHtend to tier bwo vocabulary, e.q, scurvy,
insepavaHe, implicitl and explicily (Language
Sordard B I

The standards guide instruction, not dictate it. So as you plan lessons remember you aren’t teaching the standards,
but instead are teaching students how to read, write, talk, and think through well-crafted lessons that draw from the
pedagogy embedded within them. Engaging lessons often have several ELA standards within them, and integrate
reading, writing, speaking and listening, and language.






