Booster Lessons

At a Glance

Teachers see from the get-go
the writing task students can be
working toward in the course of
the week.

Lesson 1
Sequence

Integrating Opinion Writing
With Evaluating Argument

In this lesson sequence, students look
at craft and structure: what authors
do to make a piece of writing hang
together. To read critically, students
need to be able to read with an eye to
discerning the author's purpose, and

the point of view at work. To write
convincingly, writers need to know
how to make a case. | feature fourth-
grade lessons; however, it is easily
adapted for third and fifth grade (see
pages 22-24)

This sequence is best done at the beginning of the year. It sits most naturally within a

reader’s and writer’s workshop but can be imported into any curriculum.

If you are a teacher using a basal series, this sequence can augment a study on compare
and contrast, author’s purpose and point of view, or character traits and literary terms. The
question to ask yourself is what do you need? For example, does your class need a “booster

..........-.............

Task
After you have read a
traditional faiy tale and the
“fractured” version, write
a compare/contrast piece,
Make sure to include point
of view and examples from
the text.
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Each lesson sequence begins with

an overview of how teachers guide

students via whole group, small
group, and independent practice.

LESSONS

q Furose/Mink-Lesson

Small Group/Conferring
Independent Practice

Closure/Share

READING

Help students compare
and contrast POV using two texts

WRITING
Help students write a
short opinion or persuasive piece

Establish understanding of POV.

Create an anchor chart on two texts
on same topic from different POV.

Discuss author’s intent. How do you
discern POV?

Students explore: What is the POV in
the book I'm reading?

Turn and talk.

Think aloud and add to anchor chart:
What is persuasive writing? How

is opinion writing used in the real
world?

Help students with topic choices.
Brainstorm topic ideas.

Share topic ideas.

2 Purpose/Mini-Lesson

Model and co-construct
compare/contrast piece.

Determine structure and essential
elements (opinion, facts, conclusion).

Audience.

shot”—a quick injection to get kids acquainted with point of view (POV)? If that's i, start

Core Connections
at lhc’cncc’s beginning on page 4. Or, if you want to build the POV lessons into a

Read and discuss a shared piece.
Focus Reading Standard 6
Reading Standards

unit of gudy on craft and structure, visit www.corwin.com/thecommoncorecompanion Demonstrate topic choice.

to nmp:uld three- to four-week unit and then circle back to start. Small Group/Conferring Use graphic organizers. Read and highlight mentor text.

1,4,and 5

° iti Independent Practice Read fairy tales. Annotate. Fill out Choose a topic.

quence can be replicated throughout the year using different gen W:tmgds::ndards 1.5.6, R graphic oyrgamzem P

Mgly more difficult texts. While this sequence focuses on literature, ) an

¥ g ’ 5 - Closure/Share Turn and talk. Turn and talk on topic choice.
articular, you can adapt the unit to focus on compare/contrast and POV speaking and Listening P

lessons @ising informational text, and in any content area. In addition, you can use the Standard 1 3 Plkgost
framenk here to add POV lessons to other units—asking students t think aboutall  Language Standards (@) o ¢ o o
characters’ points of view—not just the main character’s. cQ

.

:
small G

Throughout the week—and beyond
1 students open up the hood on the texts

Indepel 4,0 are reading and writing to discover
the points of view that make the texts
Closure  power forward. Students in the interme-
4 oo diate grades are developmentally ready
to understand point of view, and it's a
< smand il that goes beyond texts to reading
the world; point of view, after all, is the
vantage point from which each one of
h Indepel ys evaluates people, current events, and
just about everything in the physical
/ emotional landscape.
Closure
So just what is involved when we ask
5 Purpos{  students to engage in this sequence? It
smaild  begins with reading. In the first read-
ing lesson, you guide students to see
Indepel  that spotting the point of view in texts is
Closure  about looking at what authors and char-
acters say and what they don't say and
2 considering the ideas, beliefs, and agen-
. das that are in and above the text
N N Lizzie Jo fills out her graphic organizer comparing and
H Integrating Opinion Writing With Evaluating Argument 1 2 Lessonsel  Then. in the companion writing lesson,  contracting two fairy tales.
. ideally done the very same day, we “flip

it" and students use what they have

noticed about POV as they write. In addition to writing in response to reading
(in this case, students compare and contrast), students begin to learn how to
write opinion and persuasive pieces from their own point of view.

Literacy Moves
« Make inferences

The next day? Back to reading! You'll see that in all, you and students move  * Ask questions
back and forth between five reading/literature booster lessons on point of e Determine similarities and
view and five companion writing lessons.

differences.
* Select details

ELA/CCSS Standards are
highlighted at the outset—
and strategically throughout
the sequence.

o Analyze text
Students will be paying attention to how words and phrases arc used in the text
and also analyzing the structure of texts. Being able to do these reading moves is

particularly essential for fourth graders, who are tested on their ability to write compare/

contrast pieces with a focus on point of view. In addition, students read closely and pay

©000000000000000000800000000000000000000000000000000000

Standards 4 and 5, which address

ention to how the characte

t and Structure, are center stage). Collabora
Speaking and Listening Standards and deepen comprehension
the writing process. Students put their understanding of POV into play as they write
a persuasive picce, employing the writing process. Finally, to enhance both their
writing and speaking, students will understand how language functions in different
contests, looking at Formal or Informal English and its role in revealing author’s
intent and the point of view of the narrator and characters.

ve conversations incorporate

and are a part of

For each of the five
sequences, an invitation to
flip ahead or go online to a
unit of study section if you
know you want to implement
the sequence on a grander
scale of three or four weeks.
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Teachers get an overview of the standards,
literacy moves, and activities students will
encounter in the course of the sequence.




.
.
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There are five reading lessons in each
sequence and five writing lessons that
build on one another throughout the
week.

Teach them in sequence to gain a
surefire way to move back and forth
between reading and writing each
day and to stay focused on a decided
goal week to week. The speedometer
image is a reminder that each lesson is
designed to “rev up” your instruction.

1 —— Understanding Point of View

Booster
Reading

Getting Ready
Lesson

The materials:

— traditional fairy tales and

o Textsel

the same fa

ry tales depicting a different POV

Two suggestions are: Honestly, Red Riding Hood Was Rotten! The Story of
Little Red Riding Hood as Told by the Wolf by Trisha Speed Shaskan (2012)
or What Really Happened to Little Red Riding Hood, the Wolf's Story by Toby
Forward (2005)—this is the one I'm using in this lesson.

Core Connections
Reading Standard 6
Assess how point of view or
purpose shapes the content
and style of a text
Grade 4, Reading Standard
Compare and contrast the

« Anthology of fairy tales such as Michael Hague's Read-to-Me Book of Fairy
Tales (2013)

* Online resources (see mentor texts, page 38)

point of view from which * Venn diagram chart
i SiaEs e i) o Sticky notes for pairs of students
including the difference Clishond
between first- and third- “lipboards
person narratives « Text sets for small group work at a variety of reading levels
Reading Standards o Chart paper
1,4,5,and 10

Graphic organizers for students (www.corwin.com/thecommoncorecompat

. Context of This Fourth-Grade Lesson
Core Practices
o Gradual Release Model You will notice this first lesson is longer and contains more direct instruction
o Co-Construct
o Turn and Talk
« Graphic Organizers

than subsequent reading lessons. This is because it sets the foundati

for the

remaining lessons. You want to do the initial work together, but then each day do
inute mini-lesson 2

just a short 104 d then get out of the way so students canayork
independently as you meet with small groups or confer. Repeat this lessonusing
different texts and resources throughout the year. In addition, whenever you share a

book with the cl.

ask: Who's telling the story? Is it first or third person?

What is the point of view? (While second person is not a requirement of the
fourth-grade standard, I still like to teach second person<you, as it often/shows up in
nonfiction texts.)

The Lesson

We begin with a discussion of first person and third person, and how we determine

these points of view when we read. (First person is told from “I
or “she.”) By fourth grade, students should have a basic understanding of this and think
about it every time they read a piece of text

Itell students that we are going to do a unit of study on fairy tales, and that noticing
point of view will come into play. We will be reading traditional fairy tales and then
comparing them to “fractured” fairy tales.

4 Lesson Sequence 1

and third person is “he”

V& 4
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Each companion lesson has

been crafted to complement

and intensify the instruction
introduced in the previous lesson.

1

Companion
Writing
9 Lesson
_

>

Core Connections

Grade 4

Writing Standard 1

Wit opinion pieces on topic
or texts, supporting a point
of view with reasons and
information.

a. Introduce a topic o
text clearly, state an
opinion, and create an
organizational structure
in which related ideas are
grouped to support the
witer's purpose.

-

. Provide reasons that are
supported by facts and
detals.

. Link opinion and reasons
using words and phrases
(e.g., for instance, in order
to, in addition).

. Provide a concluding
statement or section
related to the opinion
presented

a

Writing Standards 4, 5, 6,
9, and 10

Core Practices

* Turn and Talk

ction

lcit Teaching
« Rsponsive Teaching
.

.
8 Leson Sequence 1
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Launching Opinion and Persuasive Writing

Getting Ready

The materials:
* Mentor text to launch the sequence (picture book)

o Avaricty of opinion and persuasive texts—print, photos, online, cditorial comics,
for example

o Textsets

Negld6¥eoeo0000000000ccce
.

« Chart paper .
© Writer’s notebooks M
.
« Graphic organizers .
raphic organizers :
.
. .

Context of This Lesson
.

Fresh out of the reading lesson, students are focused on POV, 3o we transition casily

into a short study on opinion writing. Since it's at the beginning of a new sequence (or
unit,if you are teaching a full unit), you will do more modeliftg and co-constructing
than is needed in subsequent lessons. We'll begin by “noticing how persuasive writing

nd what makes them differ

and opinion writing are written, t from other types. |

provide text s

for students to dissect: picture books, advertis®ents, articles, op-ed

.
pieces, sports commentaries, and so on. .
.
.
The Lesson .
.

T: Now we're going to switch gears and instead of reading I readers, we're going
to read like writers. We've been talking about point of view i the texts we read and
we've been discussing author's intent. Well, when we write, #e're the author, so
now we get to share our point of v
things as we do. And how do we get them to consider our tale? We provide reasons
for why we believe something about our topic, and we back #p our reasons with facts

ew. We actually are also tiing to get others to see
y §ing to g

and details. This s called writing an opinion piece. Sometirges we call this kind of
writing persuasive because we're attempting to persuade ourareader to think the way

we do. Have you ever tried to convince someone uf\umcﬂn!g’

.
At this point, students will be clamoring to share their examples. Either choose a few
-ard. Don't let this
become the main point of the lesson—keep it to a few minutag, tops!

.

or have students turn and talk so everyone gets a chance to beh

. . .
T: T've brought an example of a persuasive text. Your job or pripose as I ead it aloud is
to think about what the author wants to persuade others to doer think.

.

soe

ELA standards addressed. :

eccccee

These little lists are handy reminders
of the research-based practices in
action and link to an online glossary
providing how-tos about each routine.




Featured on a separate page are specific
ideas and texts for adapting the lesson
sequence for another text type.

Adapting This Lesson for Other Text Types: Informational .
Core Connections

The standard for informational text is very similar to literature; here, for the lesson you Grade 4

would use primary sources and secondhand accounts on the same topic or event that Reading Standard 6

provide a contrasting or distinctly different point of view. You could teach such a lesson Compare and contrast a

during science or social studies. For example, you might select an event in history and

t

firsthand and secondhand

use ns the ev

current text (even a textbook) that expl;
search find a firsthand a

1d then doing a Google account of the same event

ount of the same event. An e

1ple in Colorado history or topic; describe the
and then an entry from a differences in focus and the

information provided.

would be a modern explanation of the Sand Creek Ma:

soldier who was there.

Want to try the lesson with current events?

uitable topic is just a click away on a
search engine. I would replicate the basic design of the lesson above; however, I would
teach this type of compare and contrast after the students had experience determining
similarities and differences. The same graphic organizers used in the literature lessons
could be used; however, students would need explicit instruction in the new terms such

as primary sources, firsthand account, and secondhand account used here

The focus questions for informational text would be

Is this a firsthand or secondhand account of the event or topic?

How do I know?

How does the POV differ between firsthand and secondhand accounts?

What are the similarities between the two?

What are the differences in the focus of the two?

What are the differences in the information provided in each text?

Just as with literature, the goal is for students to own and intemnalize these questions

when interacting with informational text.

(- 7
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Snapshot of a Turn-and-Talk
@ Peer Conference on POV

Core Connections

Grade 4
Speaking and Listening
Standard 1 (b, ¢, and d)
Students engage in a range
of collaborative discussions
with diverse partners on
grade 4 topics and texts,
building on others' ideas
and expréssing their own
clearly. They follow agreed-
upon fles for discussion,
pose and respond to specific
questions £o dlarify or follow
up on information, make
‘comments that contribute to
the discussion and link to the
remarks of others, and review
the key ideas expressed and
explain their own ideas and
understanding in light of the
discussion.

Core Prac

« Turn and Talk
« Student Ownership

A productive, successful
conversation. The boys
are following the class
expectation of restating
what they've heard

before continuing the
conversation. Doing so =,
prevents students from
just throwing out lots of
thoughts without analysis.
This type of back and forth
takes time and practice

10 Lesson Sequence 1

Deep discourse about texts and ideas
deepens students' understanding—
but it takes plenty of explicit “train-
ing” to do it well. Research on the
importance of student talk and how
to scaffold it is in abundance (Allen,
2009; Allington, 2006; Blauman,
2011; Daniels, 2002; Fisher, Frey, &
Lapp, 2013; Gallagher, 2015; Harvey
& Goudvis, 2000; Hattie, 2012). Before
students can participate in any shared
discussions—teacher-led whole group,
partner work, or small group—you
need to model and teach about listen-
ing and speaking skills. Creating class
norm charts or expectation charts for
speaking and listening in a variety
of situations is essential. Providing
students with models or prompts of
questions they can ask to push think-
ing scaffolds them. Partner sharing

(or turn and talk) allows all students
to have their voices heard and keeps
lessons lively and interactive.

The following turn-and-talk example
occurred after reading the second
book, The Wolf's Story in the read-
ing lesson. Students were to discuss
the POV and how they figured it out.
Eavesdrop in on one of the conversa-
tions to see how the speaking and lis-
tening standards are embedded into
reading. Prior to this lesson, turn and
talk was explicitly taught and stu-
dents had ample time to practice over
a few days. We created anchor charts
of what makes good listening and
speaking skills, along with prompts
and sentence starters to get conver-
sations going and moving to deeper
levels

T: Now that we've finished The Wolf’s Story I'd like you to turn and talk with

your partner about your answer to “Who is telling the story and what is their

point of view?” Remember to also share the specifics from the text that support

your answer and thinking. Also, remember to follow our agreed-upon norms for

sharing thinking with a partner.

These norms are

® One student shares her thinking and why

o Partner rephrases what he heard and adds to it —cither agrecing or

disagreeing and why

partner to share his thoughts

First student can cither expand on the thinking and explanation or ask the

® This pattern is repeated; however, students should continue to discuss a
point if it leads to deeper understanding.

As students discuss, the teacher cavesdrops, nudging students when necessary

or asking if they'd like to share their thinking with the whole group after partner

time is finished

oY
Jose: It's pretty obvious that the Wolf is telling the story and he thinks it’s not his

faull, right?

Current research has underscored how
crucial student discourse is for learning—
and engagement. Leslie Blauman builds in

opportunities for peer-to-peer conversation
throughout the week, and here, she zooms in

for a close-up look at some aspect of language

development—a giant step toward addressing
the vocabulary, language, and speaking and
listening standards, too.

.
.
.
.
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Core Connections

Grade 3

Reading Standard 3
Distinguish their own point
of view from that of the
narrator or those of the
characters.

22 Lesson Sequence 1

Here, Leslie takes the guesswork (and hard work!)

out of adapting the sequence for the grade you

teach. So if you are a teacher in Grades 3, 4, and 5,
you know you can count on grade-specific how-tos.

e0c0ccccsccssccscccce

In the fourth-grade sequence, students were comparing the POV between two texts.
In third grade, students are determining the POV of the text and then comparing it
to their own point of view. Our thinking often changes as we read a text, especially
as a character is developed and changes as the text progresses. That’s why it’s
important in third grade to stop periodically and determine if the character’s or
narrator’s POV has changed and why and if the reader’s reaction to the character
has changed —and why

Third graders need to be able to define point of view and determine who is telling
the story.

‘The purpose of this lesson is to determine who is telling the story and ask questions
about their point of view and how the student knows this. During reading, the student

should decide if he agrees o disagrees with that point of view

Once students understand point of view, choose a text with a strong point of view
(Michael Teague’s Ike LaRue picture books are excellent for third grade.) As you read,

stop and model and think aloud how you would answer these questions

* Who is telling the story and why?
® What is the main character’s POV? Stop periodically and note if it's the same or if [
it has changed. What causes it to change?
* What details help me know this? \
® AsIread, what do I think about the main character? Do I find I agree or
disagree with how he behaves? Why? (This is wonderful question to show how
as readers we bring our own viewpoints and so each of us may have a differént
perspective.)

What do I think about things in the end?

On the next day, follow a similar model of gradual release as showft i the foth-
grade lesson and allow students to record their thinking. This could be a simple as
having one color sticky notes to identify who is telling the story, andthén three other

sticky notes numbered 1, 2, and 3 for students to record their answers and thinking

to the question “What do I think about the main charactex.. . ™ at different points

throughout the story
Finally, have students discuss or record what they think about things in the end.

Continue to practice these skills until students can ask and answer the questions
independently

The Mark Teague books on LaRue (there are four) are all incredibly entertaining, To
reinforce short bursts of opinion writing, I will have students write a paragraph explaining
which one they like best and why. This is an example of “on-demand” writing where
students write a piece in a sitting without revision, for example. These picces also reflect
student writing at the beginning of the year.

Fifth-Grade
Adaptation

Core Connections

Grade 5

Reading Standard 6
Describe how a narrator’s
or speaker's point of view
influences how events are
described.

Three Novels to Try

Three terrific novels that
are examples of different
characters telling the story
are Wonder (Palacio) and
the follow-up to it The
Julian Chapter (Palacio)

and Because of Mr. Terupt
(Buyea). Reading novels takes
time but lends itself to the
gradual release model. At
the beginning, you do the
thinking and modeling. As
the story unfolds, turn the
questioning over to the kids

24 Lesson Sequence 1

By fifth grade, students should understand point of view and author’s intent. The
difference is that they need to describe how that affects the description of the events
in the text. Novels written from different perspectives are a wonderful way to teach
this standard; however, it takes time to work through an entire novel. For a shorter
lesson, 1 go back to the sports column, using one sporting event but pulling articles
from the hometowns of each team. Columnists have a strong point of view and they
will describe the events of the game from that vantage. In addition, the word choice is
generally terrific and sports columnists write with strong verbs. Finally, these articles
can be quickly found on the day you need them (Google!) and either displayed on a

interactive whiteboard or downloaded and printed.

The purpose for this lesson is to identify the narrator’s or speaker’s point of view and
describe how that affects how the events in the text are depicted.
Pa:

it together (shared experience) or have students read it independently. In this first

out the first article (I generally start with the home town) and either read through
reading, they should be determining the POV and how they figure it out

When finished with the first reading, turn and talk or share thinking with the group.
In the second reading, students should highlight where in the text the author describes
specific events. Then they should code (leave tracks of their thinking) in the margins
about how the narrator view:

these events —positively? Negatively?

Discuss their thinking and then pass out the second article from the rival team'’s
hometown. Again, have students read through the first time just to determine the
narrator’s point of view. Turn and talk and discuss thinking. As with the first article,
they need to highlight where in the text the narrator describes specific events. However,
students use the same colored highlighter as they used on Paper 1 if the narrator
describes the event in a similar manner to the first author. They use a different color
highlighter if the event description is different.

When students finish highlighting both articles, they meet in small groups (this could
be on the following day if there is a time issuc) to discuss the focus question— How docs
the narrator’s point of view affect how the events in the text are depicted? After small

group discussion, bring the whole group together to debricf.

If you have time to read a shared novel, or even a read-aloud book, model and think
aloud, how you would answer these questions:
 Who s telling the story?

© What is happening in the story? How does the narrator's or speaker’s point of view
affect the description of events in the text?

What effect does this text have on me? Why?

Ultimately, the goal is for students to internalize the questions and ask and answer

them as they read. Book clubs, literature circles, and written responses allow students to

demonstrate understanding,




Authentic Assessment Leads to . . .

How did the instruction go? Here, teachers
begin a section devoted to evaluating
students’ learning. Leslie shares an
example of how a student approached the
writing task within the sequence.

eecccccccscsccccsscccccce

What Do I See?
. S l S l Elz N o !57 .y

Now we take the time to see how our students are doing with the work of this
sequence, so we can plan subsequent instruction. Here, | provide student writing
samples. As you look at your own students’ work, think about the following: What
does this tell me about this child’s understandings (or confusions) as a reader? What
do | see this child doing well as a writer and what needs development? What is the
quality of the thinking | see?

READING  WRITING  THINKING

PG

The task is to write a short, persuasive piece of
student’s choice. Since it is a beginning-of-the-year
piece, it will inform future lessons for opinion
writing—use as a benchmark piece.

Notice how the

@ student states Sports Equipment
his opinion and by Jack
provides three
G reasons. This is a
great start. | know I think we should have better sports equipment
I will need to do

more instruction on adding
details in introductions

This is begjalng-of-the-
year strucl”\l want to

because the hoops are broken, the footballs have
e

holes in them, and the basketballs are flat.

move away ffom the more My first reason is they should fix the nets becauses §

formulaic wgting as the

year progresees it makes it harder to shoot. It makes it hard |
.

to shoot because when the ball goes in the bali,

could hit the torn hoop and bounce out. It would

. bounce out because the nets are tight/and, the
.

Wog! I love how

defcts here—

sucta specific
word. We wjl continue to My second reason is that the footballs have holes
work on vogbulary and
word choices

.

ball would be deflected by the tiGht rope./That is
the nets should be muntorn.

why I th

in them. This makes it hard to throw because

XXX
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Commentary from Leslie lets
you see what she notices
about the student’s reading,
writing, and thinking.

.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.
.

Authentic Assessment:

If we want students to continue to feel that their hard work is for them, not just to “do
school,” it’s vital that we inyite them to reflect on the work they do. What follows is a
sample of one student’s reflection, and I think it does a good job of showing the power
of self-assessment. Clearly, it helped Aiden internalize his learning and the process and
allows you additional teaching points for future instruction.

Student Refleetion

Refeetion
by Aden

| acttially had Fun reading the Fairy tales and now Im reading the
bock you got For the classroom that has the original Grimms Fairy
toles. Some have a lot of action! | think. right now Tm citing and
cxplalmhg very well and | really hope to improve. For the Erﬁ time
doing a Fairy tae compare and contrast | thought | did very wel
because it was fun to pul evidence From the text and include it in
your writing It also pushed me by how enjoying it was to compare
and contrast the fractured Fairy tale and the original Fairy tale
Now Im very excited to do compare and contrast in all categories
The orly thing that | struggle with is word choice and voice.

Awailable for download at

© wwconvin
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On this next page, you get a firsthand look
at how the student reflected on his or her
written work, and a rubric that guides the
assessment process. Leslie frames these
samples as not the end of learning—but
the beginning of a teacher deciding next
instructional steps.
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Next Instructional Steps

Leslie describes just how she would use a
student’s piece as a mentor text in future

lessons, giving you the specifics you need to use

the writing to best effect.

_Peer Power: How to Use Student Work as Mentor Texts

How do we know which picces to hold up as exemplars for others students? On this
page, T share some of my thinking about why T would use Aiden’s piece as a mentor

text for other students, as well as my ideas for several other student pieces that are

a

ailable to you to use, located on the companion website at www.corwin.com/

Having the confidence to know what to say and when to
say it about student work takes time; the important thing is to risk it, because students
really do learn a great deal from the work of their peers

As Iread Aiden’s final compare and contrast on the two Beauty and the Beast books
and then his selfreflection, there is a lot to celebrate! He has stated that he's excited to
continue to use citing evidence in other categories (genres) and I'm excited to use his
writing as an exemplar to help teach others. For a beginning-of-the-year paper, Aiden
has demonstrated a great deal of control

He followed our co-constructed example, using it as a mentor text to provide
structure to his five paragraphs.

o He understands POV and narration and has a grasp of Formal and

informal English

He gives examples of the similaritics

* He cites evidence to show the differences. That alone makes this a great mentor,
text for other students.

Sentence fiuency is a strength and his picce holds tightly together.

Aiden provides a lot of details to support his thinking.

« From Aiden’s graphic organizer and his coded tests, I could see his interaction
and comprehension of the text. I used that as an informal asséssment.

sof

ecompanion.

If you want to sce Aiden’s completed graphic organizer and additional

ampl

student work with this sequence, go to www.corwin.com/thecommonc:

Remember: Only use student writing that shows what kids are doing well. I you use a picce from a student
in your class to show areas that

have work, you will end up embarrassin the student and losing the
it of the el and students il m;pnluwmb Notice, however,that the student witing i this book
retains misspellings, grammar glitches, and the like, because | believe it all ight to showease a minimal

amount of mechanical errors.

32 Lesson Sequence 1

.
.
.
.
.

scoee

More student work and Leslie’s commentary

gives you a “starter kit” of benchmark pieces to
use in your own classroom. You can download,
print, and share these pieces with your students

as mentor texts, too.

- -
Volleyball Strengths I admire:
by Audrey / ‘Transition words

v Voice
Have you ever wondered about why we should have

ayvolleyball court and volleyballs? Even though
there is kickball, basketball, football, and
soccer girls need something else to do besides
those. All the sports are taken over by boys

exept for soccer.

First, I think we should have volleyball because
all the girls would have fun. For example, they
could have fun with their friends and other

people who wa

ted to play. You could get better
at it and maybe want to start it as an activity.

This also gives girls more choi

at recess.

Secondly, I think we should have volleyball
because the boys could take over the whole
playground area because all the girls would be
there having so much fun! If we had a volleyball
court the boys would be happy having the

playground for their games.

Finally, I think we should have volleyball cause
we could have a team and compeat against other
schools and anyone could join. Mr. R. would be

the coach. We would learn a lot.

When I think of volleyball I think of fun and you
should to. That’s why we should get a volleyball

court and volleyballs.
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Lesson Planning Tools

A handy chart helps you know what to
look for in students’ reading, writing,
talking, and thinking—then, advice for
how to move all students forward.

If/Then Chart

If students are having difficulty
defining and discerning POV
in text,

If students are having difficulty
identifying facts in the text to
support POV,

If students have a strong
understanding of POV and
are asking and answering
questions independently and
don‘t need any additional
instruction,

If students need enrichment
or finish writing projects
quickly,

If students are having difficulty
deciding how two texts are
similar and different,

If students are struggling to
write compare/contrast pieces,

w
@

Lesson Sequence 1

« If it is only one or two children, confer individually with each.

« If it is more than two students, bring a small group together.
Remember to choose texts that are high interest.

* Reinforce the questions that students should be asking and
answering to figure out POV.

« Pull a small group together on identifying facts. Use short pieces and
highlight or code directly in the text where POV is supported.

* Use the interactive whiteboard for students to practice highlighting
facts.

* Move to more complex texts.

 Form literature circles or book clubs for students to discuss their
thinking.

* Write “fractured” fairy tales.

* Write “After the ending”—what happens when the fairy tale is over?
* Write reviews of the fairy tales.

* Write letters from characters.

 Simplify. Provide shorter texts with literal differences and similarities,
* Work with students in small groups to explicitly teach and practice.

* Simplify. Have them start by writing one or.the other so thatithey are
successful. Once they understand, move on to the other.

* Work with a small group and do a shared writing piece. Gradually
release responsibility—start a piece togetherand then have students
do one sentence.

« Provide writing organizers like sentence frames.

»

Mentor Texts

For point of view, text sets are a must! When doing fairy tales, here is a start to my set:

Believe Me, Goldilocks Rocks! The Story of the Three Bears as Told by Baby Bear by Nancy Loewen
Dear Peter Rabbit by Alma Flor Ada
Goldilocks and the Three Dinosaurs by Mo Willems

Honestly; Red-Riding Hood Was Rotten! The Story of Little Red Riding Hood as Told by the Wolf by Trisha Speed
Shaskan

Mind Your Mansiers, B.B. Wolf by Judy Sierra
No Lie, I Aeted Like a Beast! The Story of Beauty and the Beast as Told by the Beast by Nancy Loewen
Read-to-Me Book of Fairy Tales by Michacl Hague

Seriously, Cinderella Is So Annoying! The Story of Cinderella as Told by the Wicked Stepmother by Trisha Specd
Shaskan

The Three Little Pigs and the Somewhat Bad Wolf by Mark Teague

The Three Little Wolves and the Big Bad Pig by Fugene Trivizas

Trust Me, Jack's Beanstalk Stinks! The Story of Jack and the Beanstalk as Told by the Giant by Eric Braun
What Really Happened to Little Red Riding Hood, The Wolf's Story by Toby Forward

With Love, Little Red Hen by Alma Flor Ada

Yours Truly, Goldilocks by Alma Flor Ada
Looking for chapter books with a focus on fairy tales? Here are a few that my students love:

Breaderumbs by Anne Ursu

Ella Enchanted by Gail Carson Levine

Ever After High Series by Shannon Hale

Reckless by Cornelia Funke

Rump: The True Story of Rumpelstiltskin by Liesl Shurtliff

The Sisters Grimm: The Fairy Tale Detectives by Michael Buckley
“Two novels that are phenomenal for teaching point of view

Wonder by R. J. Palacio

Without giving too much away, the story revolves around August Pullman, a boy with such severe physical
disabilities that he’s never been to school. We meet him at the outset of the story and we know he is horribly
disfigured; however, we don’t know why or what he looks like, as he is the one telling the story. As the story

unfolds, different characters tell the story and fill in the holes and answer our questions. Each character has his or

38 Lesson Sequence 1

Bring on the books! Each sequence
includes a roundup of other great texts
to teach with.




Unit of Study Planning Tools

WEEK 1: With a Focus on Standard 6—
POV and Author’s Purpose
«++ FOURTH GRADE - . -

In this next section, I give you some
help extending and developing a unit of
study starting with author’s purpose and

point of view but branching out to other
aspects of craft and structure. Students

will analyze the structure of texts and

will move into drama and poetry, in Inquiry Questions | Unit Elements Texts/A ies Notes
Model for students
how to answer key

questions.

Is this a firsthand or | Unit opener
secondhand account
of the event o
topic? Model first person
and third person.

turn writing in response to their reading.
When mapping out the year, we know
how much time is allotted to skills and
standards. What aspects of this unit fit

Key questions

Use two copies

on the same topic

Discuss author’s but from different

purpose and POV. | points of view (see
list of mentor texts).

- AVd

How do | know?

Is the POV to make
the reader laugh?

Is the POV to,

with your curriculum? How much time

do you have? Those are dri

ng questions

as you plan. Week 1 reflects the lesson
’ Use compare and

sequence on POV. Use graphic
challenge the contrast. organizers
reader to think :
Week 2 focuses on interpreting words differently?
and phrases as they are used in a text— ) L N .
especially gurative language. While Reading closely for POV. Writing in response to reading. O Howdoyou Model and Checklist with task
S Z cite evidence to co-construct a requirements
this is a one-week lesson, it can and demonstrate the compare/contrast Graph
should be repeated throughout the year—students should always notice language and 2 similarities and piece. raphic organizers
vocabulary. However, since this specific sequence is geared more toward the beginning- differences between | oy toking Text sets on fairy
ofthe-year instruction, P've only included a week for language, followed by Week 3, | exts? notes, annotating | tales (or whatever
which focuses on analyzing and explaining how text structures relate to each other. , 3 multiple texts, and | (ot YU e UEING
! ! ,, using a graphic
Again, these arc almost “launch” lessons for more in-depth studics throughout the year
y organizer to
As students read and write, they should always be aware of craft and structure. 4 record similarities

and differences.

; ' ; ' Write a compare/
Extending Instruction: How to Build Out Into a Unit of Study Contrast piete.
Please o to www.corwin. ion for weekly calandars that plot out how you might deepen

the work students have done i this sequence. You'll also ind other teaching resources

Finalize compare/ | Reflection sheets Collect these reflection sheets and

contrast piece. score them using the rubric. Record
teaching points for instruction next

week.

Go public. What are class strengths? What are

areas that need more focus? Are

D there student papers that would

Rubrics
Reflect.

Dri

7
U1 Ava

ng Questions

serve as excellent models for the

* How do I move beyond using a fairy tale to teach And these are the generic questions that we should
class next week? Remember—only

POV? How do I bring increasingly rigorous text to abways be asking ourselyes:
my reading workshop?
* What is missing from my current curriculum (or

How do I move beyond POV? Craft and structure
includes vocabulary, figurative language and overall
structure of texts—including a variety of genres?

How do 1 include khc. a unit of study?

What other writing in sponse to reading fits into

basal)? How do I ensure my students are getting the
skills they need?

 What are other “routes” [ can take to teach these
skills?

this unit of study?

.com/thecommoncorecompanion. The
first step is to answer some driving
questions that help you determine just
what you want to pursue.

©0000000000000000000000000000000000

use student writing that shows what
kids are doing well. If you use a piece
from a student in your class to show
areas that need to have work, you
will end up embarrassing the student
(and losing the trust of the class) and
students will stop taking risks.
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Now, Leslie shows you how the . Day-by-day and week-by-week ideas for whole
sequence might fit within a month-long . class, small group, and individual teaching and
unit of study, with weekly calendars . learning are available at www.corwin.com/
available at www.corwin ¢ thecommoncorecompanion.



www.corwin.com/thecommoncorecompanion.
www.corwin.com/thecommoncorecompanion.



