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Preface

Written to seal a proverbial crack in contemporary professional
development of educators, this book provides staff developers

with the tools, methods, and insight to facilitate individualized teacher
learning centered around school and student achievement goals in a group
setting. This model is based upon self-directed learning and principles of
action research. The primary staff development program can be taken
in its entirety and implemented step by step as described, or it can be
adapted to meet the unique needs of differing organizations. Overhead
costs are very low, as local personnel can facilitate planning and delivery
of training sessions.

INTENDED AUDIENCE

The book is written for those who implement professional learning pro-
grams for educators: district- and school-level administrators, staff devel-
opers, teacher-leaders, instructional coaches, university instructors. Staff
development programs derived from this model are meant to be led by
a competent, local facilitator as opposed to an outside expert or content-
based instructor. Facilitators will gain a foundational understanding of the
conceptual ideas behind the program as well as the academic and affective
skill sets necessary to lead program activities.

THEORETICAL BACKGROUND

Action research as described by Calhoun (1994) and self-directed learning
as advocated by Knowles (1975; Knowles, Holton, & Swanson, 1998;
Long & Associates, 1993) were combined to create the infrastructure of
the model. Both share several characteristics. They draw on the benefit of
addressing learning within a group setting while permitting individual
pursuits. Each provides adults an opportunity to pursue learning consis-
tent with their specific needs and interests. Each is problem or life based,
an important need for adults. Unlike pure self-directed learning, though,
action research inherently provides for evaluation of learning. The benefit
of using principles of action research in self-directed learning in staff devel-
opment, as opposed to utilizing pure action research, is the opportunity for
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learning in formats other than a research design. By combining action
research with self-directed methods, individual needs and preferences of
teachers can be met while addressing organizational demands for account-
ability and improved student achievement.

CONCEPTUAL FRAMEWORK

The framework of the individualized professional development model
was drawn from several concepts. Adult learning theory provided the
rationale. Self-directed learning dictated the format. Action research pre-
sented a method of accountability. Cognitive processing generated by
reflection offered a vehicle for deepening participant learning. And a
group format created opportunities for professional dialogue and peer
support. When implemented in concert, the activities derived from these
component pieces work quite well in developing educators’ professional
knowledge and skill.

ORGANIZATION OF TEXT

Chapter 1 provides the rationale for the model. Chapter 2 lays the founda-
tion for structuring the model’s basic professional development program.
Chapter 3 explains the guiding structure for individualizing learning—the
learning plan. Chapters 4 through 7 delve comprehensively into facilitat-
ing the basic professional development program, with a focus on align-
ing teacher learning with student achievement goals. Chapters 8 and 9
describe procedures for incorporating the self-directed model into a larger
school reform program or tailoring it to address organizational needs.
Chapter 10 relates typical participant responses, and Chapter 11 reviews a
concluding set of “do’s and do nots” for program success.

SPECIAL FEATURES

Because the book was designed as a “How To” manual, several instruc-
tional components are included:

1. Step-by-step directions for designing and implementing a program,
with hints for success

2. Detailed agendas for implementing the basic staff development
program

3. Mini-lesson directions and materials

4. Participant examples of learning plans
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5. Reproducible learning plan template

6. Reproducible materials for use in a larger reform model professional
development program

7. Typical teacher commentary in response to the program
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