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Leadership
Solutions

Change Agents for Equity

As a school counselor, how do you act as a leader for every student?
At the heart of creating equity for every student K-12 is the capacity
and potential for every school counselor to be a leader. That is why
leadership as change agents for equity is the first chapter and a prev-
alent theme throughout the 16 chapters of 101 Solutions.

Leadership is an ethical educational imperative for educators if
the educational system is to gain traction on issues of access and
equity found in the achievement and opportunity gaps that plague
K-12 schools (American School Counselor Association [ASCA],
2010). School counselors and other leaders have an essential role as
change agents for equity (Mason, Ockerman, & Chen-Hayes, 2013;
Ockerman, Mason, & Chen-Hayes, 2013) in ensuring all students
reach their academic, career, college, and personal/social goals (see
Figure 1.1). However, solutions for making that happen have not
always coincided in K-12 school pre-service training or staff develop-
ment. Extensive research now tells us that fully implemented, com-
prehensive school counseling programs delivered by well-prepared
school counselors are essential to student success, but there is a vast
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implementation gap across programs, schools, districts, and states
(Lapan, 2012). Therefore, school counselors have an ethical impera-
tive to lead equitable change and to be leaders providing the school
counseling program every student needs and to do the justice and
equity work that every student deserves (ASCA, 2010; Chen-Hayes &
Getch, in press; Chen-Hayes & Ockerman, in press; Holcomb-McCoy
& Chen-Hayes, in press; Stone, 2005).

In many ways, entities within the school counseling profession
have worked at the national level to empower school counselors to be
leaders and have served as models of leadership for equity by high-
lighting and strengthening the positioning of school counseling within
the vast field of education, including the ASCA, the National Center
for Transforming School Counseling (NCTSC), the National Office for
School Counselor Advocacy (NOSCA), the Center for Excellence in

Figure 1.1 Change Agent for Equity (CAFE) School Counselor
Model

“I AM a Leader”
“I AM an Advocate.”
“I AM a Collaborator.”
“ AM a
Change Agent for Equity
for ALL Students and the
Profession.”

The program components are on the outer level

radiating from the school counselor’s professional identity.
The CAFE model purports that school counselor
professional identity comes first so that school counselors
can generate equity-focused school counseling programs.
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School Counseling and Leadership (CESCAL), and the Center for
School Counseling Outcome, Research, and Evaluation (CSCORE).
Even counselor educators are challenged to be role models of leader-
ship and change agentry for their school counseling graduate students
and to promote a consistent thread of leadership throughout the pro-
fession (McMahon, Mason, & Paisley, 2009; Ockerman, Mason, &
Chen-Hayes, 2013). The bottom line is everyone in the profession of
school counseling, whether educators, students, supervisors, or prac-
titioners, must develop and implement leadership practices (ASCA,
2010, 2012; Dahir & Stone, 2012; DeVoss & Andrews, 2006; Dimmit,
Carey, & Hatch, 2007).

Leadership is varied and can be learned. Leadership has evolved
due to influences from various fields and disciplines including
business, management, sociology, and psychology (Bush, 2003).
While earlier definitions of leadership suggested that it was an
inborn trait and thus only held by some people, leadership has
matured to being considered a style to be honed or a skill that had
to be learned. Beyond that, more recent definitions of leadership
suggest that it is more complex and multifaceted. While school
counselors possess some leadership skills, they have not been iden-
tified as such historically when leadership models were restricted to
men with titles of power. Some of the skills that school counselors
possess include knowing how to read people, being empathic and
encouraging, and bringing a group to consensus. In schools where
student success is a collaborative, ongoing effort and challenges
arise, leaders of all types are critical to student success. Skills that
school counselors may lack, such as creating a vision, managing
policy, and purposefully challenging the status quo (Dollarhide,
2003; McMahon, Mason, & Paisley, 2009; Mason, 2010), can be
learned. Having a basic understanding of various leadership styles
and models can help school counselors and other leaders deepen
their understanding of leadership in their own building and con-
tribute to flexibility with the types of leadership in which they
engage (Janson, 2009). Furthermore, school counselors who identify
more strongly as leaders are more likely to report a fully imple-
mented comprehensive school counseling program in their schools
(Mason, 2010). Cooperation between various leaders in a school,
specifically school counselors and administrators, significantly sets
the tone for the way a school operates, including equity-focused
practices in closing gaps such as equity audits that assess all poli-
cies and practices in the school on a continual basis to help close
achievement, opportunity, and attainment gaps (Conley, 2010;
Murray, 2011).
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Key Words

Action Research: Research that is specific to a local school and is aimed
at generating solutions not necessarily generalizable to larger populations
Annual Agreement: The ASCA National Model tool that delineates the
school counselor’s time spent in various tasks and the major function of the
school counseling department; the agreement is to be co-constructed and
agreed upon by school counselors and administrators

Authoritarian Leadership: Leadership that comes from one person who
dictates what others are to do

Data-Based Decision Making: Decision making that is accomplished by
reviewing critical data elements associated with the problem at hand, such
as graduation rates, test scores, grades, and disciplinary or attendance rates
Democratic Leadership: Leadership that involves seeking the perspectives
and feedoack of those who are led

Distributed/Shared Leadership: Leadership that is shared within a group
that makes decisions together with input from stakeholders

Equity: Fairness, justice, and ensuring that all students have the social
capital and academic, career and college readiness, and personal/social
competencies to reach their career/college dreams, facilitated by a school
counseling program; some students need greater resources than others
Equity Audit: An assessment of all of a school’s policies and practices and
their effect on diverse cultural groups/identities within the school; this
includes the master schedule, who takes rigorous courses, who receives
career and college readiness counseling and planning, who graduates on
time, who is over-credited and under-credited, and how school counselors
and school counseling program resources are deployed for all students
Evidence-Based Practices: Interventions or strategies that are grounded in
research and have publicly available data

Laissez-Faire Leadership: A leadership style in which leaders are vague
and seemingly aimless, hands-off, and/or uninvolved

Leadership: Taking initiative to create positive change

Leadership Practices: Practices, either innate or learned, that create posi-
tive change

Outcome Research: Research that demonstrates the effectiveness of an
intervention or program and suggests generalizability to larger populations
Program Assessment: The process of measuring a school counseling pro-
gram’s effectiveness, including process, perception, and outcome results; it
typically includes regular pre- and post-tests, needs assessments, surveys,
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and questionnaires for various stakeholders including students, staff, fami-
lies, and/or community members

School Profile: An overview of the school, including demosgraphics, size,
population, location, academic achievement strengths and gaps, and spe-
cial programs

Servant Leadership: Leadership that has service as a core value and is car-
ried out as a means to serve the greater good

Strategic Planning: Planning that is conducted in response to identified
needs in a school and as a means to address those needs

Transformational Leadership: A type of leadership that empowers the
leadership of others

Key Questions and Solutions

1. What does leadership in schools look like, and how
can the CAFE School Counselor Evaluation assist?

Leadership, especially in schools, does not have to be defined by
a title alone. In other words, principals and vice/assistant principals,
and department chairs are not the only leaders in schools. Because of
the multitude of tasks that need to be done and all of the stakeholders
in schools that need to be served, it is critical that leadership is open
to multiple forms and styles such as transformational leadership, ser-
vant leadership, shared leadership, distributed leadership, and so on
(Northouse, 2004). Leadership can run the range from coordinating a
canned food drive to chairing a committee, to initiating the imple-
mentation of a new school-wide program to close gaps, to presenting
to colleagues on a relevant and timely topic.

All 50 U.S. states and countries around the world evaluating
teachers and building leaders often lack appropriate evaluation tools
for school counselors and school counseling programs. Few current
national assessment tools for teachers mention school counselors. All
too often, building leaders use teacher evaluation tools to assess
school counselors but the jobs differ. It makes no more sense to evalu-
ate school counselors with teacher evaluation tools than it does to
evaluate teachers with school counselor evaluation tools. In school
counseling, the current national evaluation tools are based on the
ASCA National Model (ASCA, 2012) and include a school counseling
program assessment, the school counselor performance appraisal,
and the ASCA school counselor competencies. These tools assist
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administrators in understanding the types of activities school coun-
selors should do to develop, deliver, and evaluate a comprehensive
school counseling program with evidence-based outcomes. The one
national evaluation tool for teachers that has a small component for
assessing school counselors is Enhancing Professional Practice:
A Framework for Teaching (Danielson, 2007), focused on increasing
effective teaching using evidence-based practices. This model includes
multiple other professions beyond teachers in schools, including
school counselors. But challenging times call for greater solutions for
equity and the school counselor’s role in change agentry. We devel-
oped the CAFE School Counselor Evaluation to assess the 16 equity
and change-agentry skills covered in 101 Solutions (see Figure 1.2). We
incorporate the complementary elements of the ASCA National
Model school counseling program evaluation tools (ASCA, 2012), the
NOSCA Eight Components of College and Career Readiness Counseling,
and the Framework for Teaching rating categories (Danielson, 2007) to
encourage individual school counselor assessment in additional
areas.

2. What leadership models and strategies
work best in K-12 schools?

There are many leadership models that have developed over time
(Bennis, 1994; Bennis & Nanus, 1997; Bolman & Deal, 1991; Dollarhide,
2003; Kouzes & Posner, 2002; Northouse, 2004; Sergiovanni, 2000).
The models of leadership that work best in schools are those in which
leadership is shared beyond the principal; models such as distributed
leadership, servant leadership, or transformational leadership
(Sergiovanni, 2000). This type of leadership, which capitalizes on an
individual’s strengths and collaborative staff member relationship
styles, has led to shared governance; shared decision-making, leader-
ship, data, and inquiry teams; faculty councils; and student-managed
peer disciplinary tribunals.

Northouse’s (2004) definition identifies four interrelated ingredi-
ents prevalent across multiple theories of leadership: “(a) leadership
is a process; (b) leadership involves influence; (c) leadership occurs
within a group context; and (d) leadership involves goal attainment”
(p. 3). Given that schools operate largely through group work (e.g.,
departments, academic teams, parent-teacher organizations) and that
schools are highly goal-focused (e.g., attendance rates, graduation
rates, academic achievement) a leadership structure that rests with a



(ponuzjuoD)

saniAloe diysiepes| pasnooj-Aunbe [euosiad sajenoily  p
sdeb juswuiene pue ‘Ajlunpioddo ‘quswensiyoe
9S0]0 0] suonuaniaul pue sweilboid mau sajeu] o

SUOIJBID0SSE |BUOISSS}0Id Ul JUBWBAJOAUI SAIOR SUlBlUIBIN °q
swea} ejep Jo/pue ‘Ainbur ‘diysispes)
[ooyos uo Buinias Ag diysispes| sajessuoweq ‘e

(paysinbunsid) ¥ | (usioyoid) € (o1seq) ¢ (A1oyoeysesun) | lojeaipuj
Buney Aunb3 uoy spuaby abuey) se diysiapea ‘|

:MoJeq eaJe yoea ul (paysinbunsip ‘uaiolyoid ‘oiseq ‘Aiojoesiesun) 4 01 | Wodjy J0j@sunod [00Yds ay) djey :suonoalig

:awep |00Yyos

:aWep Jojenjeng

:e1eq

:aWeN J0Jesuno) |00yos

(£10T “u0SeIA 79 ‘UBWLIQ ‘S9ARH-UaYD) uonen[eAy I0[asuno)) [0oyds (Aymby 105 usly 28uey)d) g1vD T 21nSig



BlEp 10LISIP PUR [00YOS O] SuoiuaAIalu| sublly P

sdeb
puly 03 sjeob 1011SIp pue ue|d Juswanoldw| |00YdS sesn O

sdef pui 0} eyep pJed Jodal jooyos pajebaibbesip sasn 'q

sJap|oysyels |e
yum Ajjeuonipes) pue Ajjenbip sjnsal uonusAlelul saieys ‘e

(paysinbunsid) ¥ | (ustoyoid) € (o1seq) ¢ (A1oyoeysiesun) | lojeaipuj
Buney Aujqgejunoosoyjuswissassy weiboid g
weiboid Bulpsunod
[O0YDS BU]} JO SBWO02IN0 pue s[eob ay} yels yum saieys
pue ‘SaAllelliul UoIIoNJISUl dlapede YUM Jualind sdesy 'p
s|euoissajo.id [euoneonpa
Jay1o yum saiaioe weiboud sianlep-00 Jo sueid-0) 0
s|euolssajo.d
[euoneonpa Jaylo Jo asiuadxs pue indul ay) s¥98S ‘q
[1ounoo Alosinpe weiboid e surejurew Jo saysigelsg e
(paysinBunsiq) ¥| (wusioyoid) € (o1seg) 2 (A1oyoeysiyesun) | lojeaipuj

Buney

uoneloqejjoH I0jasunos [ooydIs/ioednp ‘g

ueld juswanoidwi sjooyas ayy 0} paxull abueyd Jo}
SBWOo2IN0 pue ‘sanndalqo ‘sjeob yum seonoeid pue ‘saioljod
‘swielboid jooyas ssasse 0} sypne Alunba [enuue yum sisissy o

(panunguoD) 'L amSry



(ponu1juoD)

sjuepn}s ||e 0}
seloualedwod 19aied piepue)s JuspniS YOSY SleAlleg e

(pausinBunsiq) ¥ | (wusioyoid) € (o1seg) 2 (Rioroegsiesun) | lojeaipuj

Buney sdex) wawurepy/Aiunpioddo g

Blep JUswWansIyde |ooyds pajebalbbesip siouuop °p

sdeb juswanaiyoe Buiso|o Jo sjnsal
a|qeinseaw Yum saAioalqo pue sjeob [enuue seyeal) o

suoday
s}nsay pue sue|d suondy dex) ay; Buiso|D YOSV sesn g

sjuspn)s ||e 0} selousledwod
OIWBPBOR PIBPUER]S JUBPNIS YOSY SIeAlleq B

(paysinBunsiq) ¥| (wusioyoid) € (o1seg) 2 (A1oyoeysiyesun) | lojeaipuj

Buney dey) Juawanaiydy p

sjuapnys pajusiey/paulb ‘sanijigesip |eluaswdolansp
Jo/pue ‘jeaisAyd ‘|enjos|viul ‘[eioinByaq/BuOOWd
‘Buiutes| yum sjuspnis ‘syuspnis DILHGT ‘swaishAs
ja11eq/Auenids/uoibijal JuBUILLIOPUOU YHM SJUSpN)S
‘{snjejs uonelbiuwi JUBUILIOPUOU Ylm spuapnis ‘sadhy
Ajlwe} [leUOIIPBIIUOU WO} SlUBpN]s ‘spuapnis [enbuljiq
‘{(youn| paonpal/eal)) SjuUspNIs aWOJUI-MO| SJUapn}s
90kJ paxiW pue ‘Ispue|s| JljIoed/UBIpU| UBJLIBWY SAlBN
‘g/ouljeT] ‘ueisy ‘uedlisWwy UBOL}Y :J0J0D JO Sjuapnis
Buipnjoul sdnoib |einynd jueulWOpUOU d110ads 10}
soonoeld pue saioljod 1obie) 0] elep pajebaibbesip sesn o




sjuepnis yum sueyd Jeaied pue 8b9||00 [enuue seieal) e

(paysinBunsiq) ¥| (wusioyoid) € (o1seg) ¢ (A1oyoeysiyesun) | lojeaipuj

Buney Buluuelq ssauipeay Jaasenabsjjon jenuuy 7

swjjoiug absjj0) 0} uonenpelr)

[00yoS ybBiH W0} uonisuel] ‘S8SS8d0id UOISSILPY
Jaalen pue abg|j0 ‘Buiuueld Anjigeployy 869100
‘sjuswissassy Jaalen pue abs||0) ‘S8SSE001d UONOBI8S
pue uoneliojdx3 Joaie) pue abaj0) ‘uswebebu]
Je|noLINoeIIXg puB JusWydLIUg ‘ssauipeay Jaaie)

pue abe||09 Jo} Buluueld dlwepeody ‘suonelidsy abajjon
:eaJe yoea Ul SBWO0IN0 pue SUOIJUSAISIUI pUR SaljIAIoR

ssaulpeal Jaaled pue 869|090 8 YOSON Sojelisuowsq e

(paysinbunsia) ¥ | (usroyoid) € (o1seg) 2 (A1oyoeysiesun) | lojeaipuj

Buney ssaulpeay Jaalen pue abajjo) ‘9

sloaJed Jo sadAy 1eym
pue sewo|dip 869]|00 paulele sey oym Moys 0} ejep
uonenpelb jooyas ybiy 1ouisip parebaibbesip sioyuopy p

sdeb Ayunpoddo Buisold Jo synsau
a|qeinseaw yum sanoslqo pue sjeob jenuue seyeal) o

suoday
sjinsay pue sue|d suonoy dex) ay; Buiso|D YOSV sesn g

(panunguoD) 'L amSry

10



(panugu0D)

slosiniadns/Aynoey
uoneonp3 Jojesuno) pue ‘sisibojoyoAsd ‘siexiom |eloos
‘S10[9SUNOJ [00YDS JBY10 ‘ABuJone JOUISIP YUm SHNsSuo) 'p

SJew.o} [euonipesl
pue [e)BIp Ul SIOP|OYSNEIS [|e 10} SOIYIT JO SEPoD
OVOVN PUE ‘YOV ‘VOSY U} Jo saidod sainquisiq "o

[epow Buiyew-uolsiosp |eodlyle ue sesn 'q

suondeoxa pue aouellodwi SIl UO SIapjoyayels
[le seleonpa pue A)[eIUSPIUOD JUSIDAUSPN]S SUlBlUIR ‘B

(paysinbunsid) ¥ | (usioyoid) € (o1seq) ¢ (A1oyoeysiesun) | lojeaipuj
Buney SaIY}3 6
slanibaseo/sjuaied
yum Ajrenbip pue Ajjeuonipell yioq serediunwiwiod °q
apinb saainosal Ajlunwwod sejepdn/sdojeneq e
(paysinbunsia) ¥ | (ustoyoid) € (o1seqg) ¢ (A1oyoeysiesun) | lojeaipuj

Buney

sdiysiauyied Aunwwodn-Ajiwe4-jooydss -8

so)Is 190.1e0/069||00 UBIBYIP
1e pue spunoJb jooyos uo suondo Arepuodasisod
snoleA aiojdxe 0} sjuapnis Joj saijiunyioddo seyealy o

swelboud Bunrew-aoead pue AJelljiw pue S|00yds

apeJy/|eoluyos) pue ‘Jesh-4 ‘Jeah-g Buipnjoul suoido

Arepuodas)sod pue ssado.d pie [eloueuly pue ‘SUoISSIWpe
‘uonosies 86900 uo sjuans ueipienBbuaied sjSOH 'q

1n



ABojouyosy Jo asn ,sjooyos
0] palejal sanssi [eolyle pue [eba] yum jusiind sdesy e

(pausinBunsiq) ¥| (wusioyoid) € (o1seg) 2 (R1oyoessiesun) | lojeaipuj

Buney ABojouyoay ‘||

UOIBIUSLIO [BNXSS pUB ‘SSB[D [BI00S ‘WolsAs
Jel1eq/Auenaids/uoibijal ‘snyeis uonelbiwwi ‘uoissaldxa
JAnuepi Jepuab ‘edAl Aiwey Yepuab ‘@oel/AloIUYyID
‘@oueiteadde ‘Ayjgesip/Aljige ‘ebe se yons sdnoub [einyno
JuBUILIOPUOU B|di}jNW WOJ} SJUSPN}S 10} SBWOINO Saleys
pue SuoljUaAIS]UI 81BWIO [00YDS aAlewWLIIe sjuswadw| ‘8

}I0masino?d snosobu pue ‘spoddns
‘s90Inosa. arelidoidde anig@oal sjuepnis [enbuljiq sainsug  p

suieb [einyno pue aAuboD 10§ [00YOS
ul sebenbue| om] 1se9)| 18 Apnis 0} spuapnis |e slemodwg O

SJI8YJ0 pue J|os
108dsaJ 0] salousledwod [eloos/euosiad YOSY SIeAlleg 'q

SOIIIAIIOR JBUY10 PUB ‘SUOSSS| WOOISSE|D ‘SjUspnis
yum Buiuueld [enuue ul saiousedwod [einynd SIdAleg e

(paysinBunsiq) ¥| (wusioyoid) € (o1seg) 2 (Rioyoegsiesun) | lojeaipuj

Buney abenbueq/fpuapy jeamnd oL

(panunguoD) 'L amSry

12



(ponuiuoD)

sapn;s |le Bunsisse abueyd J1wWslsAs urelsns
pue 8jeald 0} (sessauisng ‘suoieziuebio Ajunwwod
‘saljiwey) swalsAs [eulaxe ajdinw yum sajeioqe|ion

syuapnjs ||e Bunsisse abueyod olwalsAs

ureIsns pue alealo 0} (SJUapN}s |[e 40} YI0MBSIN0I
snoJobll 0] SS829. ‘SIBNJLINJBIIXS ‘9INPayds Ja1sew)
SwialsAs |0oyos [eutaiul aidinw yim sajeioge||o)

SoAljeIIuUl [e100S/[euoslad pue ‘ssaulpesl
069]|00/190180 ‘OlWBpLIR SPIM-]O0YIS YlIM SBWO0IIN0
pue suonuaiaul welboud Bulesunod [00yds S}o8uUU0D)

(;ounoo Alosiape weiboud
Buresunod jooyos ‘uoddns paseqg-jooyos ‘eyep ‘Alinbuli
“6'9) S98IIWWOI apIM-|00Yds uo ajoJ diysiapes| e sayel

(peysinbunsia) v

(yusionoid) €

(o1seg) 2

(A1oroeysnesun) 1

Jojeaipu|

Buney

uonuanialul d1WalsAS-NINNI/EPIM-100YDS

$90IN0Ssol
abed gem welboid Bulesunod jooyas serepdn Ajjenuuy

Sol|lwe} pue SudpNIS aIowW
anles pue abebus 0} sjoo} ABojouyos] snouea saziin

solo1j0d
ABojouyoa) jooyas ay) Buisinal 1o Buidojansp ul sisIsSy

13



sallIAoe AOBOOAPE UMO S,8U0 Salelisuowsaq 'p

sioje|siba| ‘|puuosiad
10LISIp ‘spJeoq [00Yds ‘sal|iwe) ‘Jels jooyas Buipnjoul
siapjoyayels o1 eiep bunusesaid Ag Aoeoonpe ul sebebug o

sluapn]s pue ‘uoneonps ‘Buljesunod
[ooyas Bunoedwi saioljod 1o uone|siba] Jualind smouy| 'q

Wwiay] 198w 0] SHI0M
pue suolieindod paAlesiapun JO Spesu ay) salNusp| ‘e

(peysinbunsia) v

(ueionoid) €

(o1seg) 2

(A1o1oeySRIEBSUN) |

Jojeaipu|

Buney

suonejay 211qnd/A2e00APY “pL

sejepipued diysuiajul pue wnonoeld Buijesunod
|O0YDS 10} uoisinIadns pPaseq-aouspING SAPINOId D

asijledxe
pue abpajmouy 8jewd [00YdS JO 82IN0S B SE SaAI9S P

suonn|os jenualod SIayo pue $S800NS Juspn)s spadul
ARew 1eY] |00YDS BY] Ul S8IN1oNJ]S oIWeIsAS 8yl salnusp| o

loienjeAs Jo Jojel]siuiwpe ay) Yium pue
Alre|nBai [00] UoiIEN|BAS 10[2SUNOD [00YDS BUl SMBINRY ']

JuswWeaIBy JojeasIuIWpY/0S 8yl selepdn Ajlenuuy ‘e

(peysinbunsia) v

(yusionoid) €

(o1seg) 2

(A1o1oeySnESUN) |

Jojealpu|

Buney

uoisiniadng/jeuoneiado/aanensiuiwpy gL

(panunguoD) 'L amSry

14



(ponu1juoD)

15

S90INIOS
Bulesunoo dnoib pue [enpiaipul Buisirep ul pasn pue
a1eInooe si sue|d Juswieal) pue sisoubelp Uo uonew.oul
pue pajepdn Ajrenbal ate sueld $0G pue sd3| seinsug p

Sd3| yum swepnis |e Joj Ajlenuue
pajuswadwi pue aAioaye si Buluue|d uonisuel] sainsugy o

speau
S,UalIp|Iyod JIsy} 10} 8}e00ADE 0} sjudley/syIb ‘seniigesip
‘SaI)I|Ige pPalIeA YIM Sjuspn)s Jo saljiwey siomodwg ‘q

suoneziuebio Aoedonpe
pue Ajnoe} uoneonp3 [eloads Yyum sejeloge|io) ‘e

(paysinbunsia) ¥ | (ustoyoid) € (o1seq) ¢ (Rioyoeysiesun) | lojeaipuj

Buney pajusrel/payro pue ‘Ayjiqesig Auiqy 9L

sjuepn]s ||e 01
Aeres uo sapualadwod [eloos/euosiad YOSV sidneq o

S[|IYS uolnjosal 1911juod Aylesy dojensp saljng sdigH P

8JBsuUN |98} OYM SJUSpPN]S 10} S8IBO0APY O

solo1j0d BulA|ng-nue s jooyos 8y pue
salbajel)s BulA|ng-nue aAloroId UO JJBlS |[00YdS ||e pue
‘siayoea} ‘siojesisiujwpe ‘sueipienb/siuaied 81eonp3 q

SJUBpN]S ||e 0} SBIIAIIOE 8pIM
-|00Y9S pue suossa| wooissed ul Buiwweiboid Aajes
pue Bulfjing/eous|oIn-llUB PaSBg-8oUBPING SIBAIIBQ B

(paysinbunsiq) ¥ | (usroyoid) € (o1seg) 2 (A1oyoeysiesun) | lojeaipuj

Buney A19yes/Bulh|ing/aousjoIp-nUY "Gl




16

101 SOLUTIONS FOR SCHOOL COUNSELORS

single person, such as the principal, is less effective. However, each
school is unique and there is no leadership model that is guaranteed
to work in every school; the style of the principal has great impact on
the culture and operations of a school (Leithwood, Louis, Anderson,
& Wahlstrom, 2004; Marks & Printy, 2003; Reardon, 2011) and the
school counseling program (ASCA, 2012).

3. How can school counselors be leaders if they don‘t see
themselves as leaders?

Not all leaders shout from the soapbox. In fact, some of the best
leaders are those who are thoughtful, observant, and listen more than
they talk. Either way, leadership comes in all shapes, sizes, colors, and
voices.

Consider some of the people who are considered effective leaders.
What was it they said or did that is admired? Answering these ques-
tions can help highlight what is valued in a leader and perhaps what
others would like to emulate. Getting comfortable as a leader can take
more time for some than others but is more likely to develop when
participating in leadership activities that are personally meaningful,
such as starting a school counseling program advisory council
(ASCA, 2012) or fighting to save school counselor jobs with evidence
of school counselor success in helping close achievement and oppor-
tunity gaps (ASCA, 2010).

4. How can school counselors start being leaders?

Being a leader begins with identifying unique strengths and skills
as a school counselor and educator. Leadership must come from a
place of passion and drive. For school counselors, a large part of lead-
ership comes from taking initiative. When school counselors take on a
leadership role out of motivation, leadership will bring fulfillment,
but when taking on a leadership role out of obligation or someone
else’s insistence, it will feel like a chore. Many school counselors and
other educators are already leaders but do not realize it because they
have assumed that leadership was associated with a specific title,
office space, or salary.

Some ways to start or increase leadership roles in schools:

1. Be visible in and around the school whenever possible and con-
nect professionally with school counselor, educator, staff, and
administrator colleagues. A large part of leadership is the knowl-
edge of who people are and understanding their specific roles.
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2. Share expertise or knowledge that others in school would find
helpful through mentoring, presentations, e-mails, or simple
print materials for reference. School counselors often are the
only ones in the building trained in career and college readi-
ness counseling (see Chapters 6-7), ethics (see Chapter 9), and
multicultural issues (see Chapter 10), so all three of these areas
are ripe for staff development and taking on a leadership role.

3. Take on a new challenge. Leaders grow by pushing themselves
outside of their comfort zones. Start by volunteering to pick up
the slack for a colleague who must temporarily step aside, chair
a committee, or introduce a new initiative to solve an equity-
related achievement or opportunity gap in the school. For
example, San Jose Superintendent Linda Murray used a collab-
orative leadership strategy including an equity audit to look at
college preparatory course-taking patterns in her district disag-
gregated by race/ethnicity and gender. She found large discrep-
ancies and created the vision and support that moved her
district to making rigorous courses mandatory for every student
in the district and shared the data of how gaps closed for under-
represented students once everyone was receiving rigorous
courses preparing all students for career and college readiness
(Murray, 2011).

Solution Success Stories

Story 1

Leadership can develop early in one’s career. As a school counseling intern at a
local public high school in the Midwest, Michelle became aware of the need for
LBGTIQ students to feel welcome, safe, and valued in the community. Garnering
support from some staff and administration approval but some resistance, she
started the school’s first Gay Straight Alliance (GSA). Along with a few key, pas-
sionate students, Michelle researched and invited in a local agency known for
their advocacy for LBGTIQ populations, and she received training on starting the
GSA and what to anticipate in the process. During the year, the GSA met regu-
larly, marketed themselves to the school community, and sponsored several
awareness-raising events. Michelle collected data on the impact of GSA involve-
ment on students’ grades and attendance and showcased this successful inter-
vention prior to graduation with her master’s degree in school counseling.

(Continued)
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(Continued)
Story 2

An independent high school counselor in the Northeast, Terry, used his leader-
ship skills to strengthen the profession and use of current terminology (ASCA,
2010, 2012). He challenged the use of the outdated term “guidance” and per-
suaded all on his school counseling team to use the term “school counselor”
Other changes included adding “school counseling” to the name of the depart-
ment, to office placards, and to the school’s website so updated practices used in
his school counseling program were reflected for all stakeholders with accurate
terminology.

Story 3

A southwestern elementary school counselor, Felipe, designed a school counsel-
ing software program to not only track the school counselor’s day-to-day
responsibilities but calculate the percentage of academic, career, college readi-
ness, and personal/social competencies being delivered daily/weekly by school
counselors in an easy-to-read set of graphs and charts. He not only uses his
creation but has shared it with several school counselor education programs
across the country to disseminate an easy and effective way of monitoring
school counselor time and outcomes in delivering academic, career, college
readiness, and personal/social competencies to all students in a school counsel-
ing program.

Story 4

Several school counselor educators during a poster session at a recent
Association for Counselor Education and Supervision (ACES) conference dis-
cussed the urgent need for a regular forum for monthly organizing and conver-
sation about transforming school counseling and college readiness issues.
Because of skyrocketing school counselor to student ratios, decreased public
funding for school counselors, and threats to school counseling around the
country, it was time to organize beyond a one-hour meeting at a biannual con-
ference. As a result, two counselor educators, Melissa Ockerman and Stuart
Chen-Hayes, were appointed co-chairs of the ACES School Counseling Interest
Network and began a monthly network phone call in the fall of 2011 for all
interested ACES counselor educators and supervisors. The network calls often
feature a guest speaker, such as a representative of a national school counseling
association, college counseling or career and college readiness advocacy groups,
and other school counselor educators and school counseling site supervisors
doing significant equity work in their states. Minutes from these calls are shared
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(Continued)

on CESNET, the ACES Listserv for all counselor educators and supervisors.
Often there are 20-30 persons on the monthly network calls, and to date, over
180 counselor educators and supervisors are part of the network. The new
school counseling network was renamed the Transforming School Counseling
and College Access Interest Network (TSCCAIN). They focus on the importance
of counselor educators and supervisors using their leadership skills to teach and
supervise with the principles of the National Center for Transforming School
Counseling new vision of school counseling including closing achievement and
opportunity gaps and creating college and career readiness skills in all K-12
students.

Resources

Digital

Center for Excellence in School Counseling and Leadership (CESCaL):
www.cescal.org

Center for School Counseling Outcome, Research and Evaluation
(CSCORE): www.umass.edu/schoolcounseling

Emergenetics: www.emergenetics.com

National Office of School Counselor Advocacy’s Principal Counselor
Relationship Toolkit: http://nosca.collegeboard.org/research-
policies /principal-counselor-toolkit

The Leadership Challenge: www.leadershipchallenge.com/home
.aspx

Print

Amatea, E., & Clark, M. (2005). Changing schools, changing counselors: A
qualitative study of school administrators’ conceptions of the school
counselor role. Professional School Counseling, 9, 16-27.

American School Counselor Association. (2012). The ASCA national model: A
framework for comprehensive school counseling programs (3rd ed.). Alexandria,
VA: Author.

Baker, S. B. (2001). Reflections on forty years in the school counseling profes-
sion: Is the glass half full or half empty? Professional School Counseling, 5,
75-83.

Beesley, D., & Frey, L. L. (2001). Principals” perceptions of school counselor
roles and satisfaction with school counseling services. Journal of School
Counseling, 4, 1-27.
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