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Preface

he history of multicultural education in the United States arguably

begins with the Civil Rights Movement of the 1950s and 1960s.
Numerous definitions of multicultural education have been proposed by
scholars, researchers, organizations, and individuals since that time.
Constructing the multicultural paradigm is an ever-changing process in
response to the politics and pressures of changing times. It is rare that
classroom teachers, academics, and special interest groups have the same
definition for multicultural education. As with any conversation on
education and educational practice, individuals tend to mold ideas and
philosophy to fit their particular perspective.

For many, the boundaries of multicultural education center around racial
and ethnic categories, yet others espouse a broader view. To other, less visi-
ble, groups in the multicultural mix, the racial and ethnic categories seem to
drown out the voices that also promote classroom consideration for their
specific perspectives. Other specific cultural groups—representing gender,
sexual orientation, special education, white ethnic groups, and others—
compete for more consideration by educators. Too many voices can be con-
fusing for teachers and add to the complexity of learning environments.

With so many voices calling for consideration, where do caring
teachers go for guidance? Where do we as multiculturally inclusive
teachers go to find out what works and what doesn’t? What’s important
and what isn’t? What works in one specific school setting (like yours) but
not in another?

Unlike many other professions, the primary literature featuring educa-
tional research, experimentation, and investigation is usually a world
away from the day-to-day grind of the classroom teacher. Also, it is rare for
the most current information from academic research to filter into the
professional life of a classroom teacher.

Yet, this information does exist and forms a body of knowledge that can
be used to improve our craft. There is research on how teachers learn to
teach most effectively, how students “learn to learn” best, and, yes, how
multicultural principles can best fit into schools, classrooms, and curricu-
lum. A simple key word search of the Internet using the phrase “multicul-
tural education” reveals more than 9 million hits in .07 seconds. Adding the
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word “research” to the phrase yields more than 3 million hits. Yes, there is a
wealth of information out there and much of it is supported by scientific
data to help define what works and what doesn’t. Some of this information
can make us all better at what we do in classrooms and help us to improve
our understanding of the developing multicultural world.

We know experience is a great teacher, but there are faster, more
humane, and more efficient means of teaching and learning about multi-
cultural education for teachers. Coupling the most effective and valid
research with experienced teachers and their knowledge of their own com-
munities yields a powerful, effective, rewarding, and highly beneficial
learning environment for students.

The purpose of this book is to give a more proactive voice to the
research and the researchers who ask and answer the important questions
about multiculturalism in educational environments. Filtered through our
own experiences in schools, we hope to make the valuable products of this
research and inquiry available to all those involved and concerned with
the goals of multicultural aims and objectives. Educators don’t have to
wait for experience to teach them; they can learn from the experiences of
others, use what works, and avoid what doesn’t. They then can combine
what they already know with new knowledge. For those new to the inclu-
sion of multicultural thought into classrooms, our book provides a short-
cut to multicultural literacy.

This book is not meant to be read sequentially as one would read a
novel. Rather, our objective is to focus on useful and practical educational
research that translates into a range of choices and solutions to individual
teaching and learning problems typically faced by those practicing the
inclusion of multicultural themes. Within the chapters of the book, we pre-
sent a wide range of multicultural instructional strategies and suggestions
based on educational, psychological, and sociological studies. Strategies
are presented and structured in a user-friendly format:

Strategy: A simple, concise statement of a classroom or professional
development strategy dealing with multiculturalism in an educational
setting.

What the Research Says: A brief discussion of the research that led to the
strategy. This section should simply give the educator some confidence in,
and a deeper understanding of, the principle(s) being discussed as a strategy.

Classroom Applications: A description of how this strategy can be
used in the classroom.

Precautions and Possible Pitfalls: Caveats intended to make possible
a reasonably flawless implementation of the strategy. We try to help
teachers avoid common difficulties before they occur.

Source(s): This is the original journal article, conference proceeding, or
book reporting the basic research we used to develop the main points of
the strategies, research synthesis, classroom applications, precautions, and
professional development applications. Readers who wish to follow up
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with additional reading and research are urged to do so. Note that not all
sources are references cited in the text.

It is our hope that if those new to multiculturalism in the classroom
accept some of these strategies, maybe they can avoid the feelings of
inadequacy and uneasiness that many of us experience when we first start
working with new concepts. Veteran educators can also benefit from the
knowledge gained from new or recent research. Given the tremendous
need for new multicultural strategies, we cannot afford to let potentially
good information and instructional methods slip by.

Depending on the reader’s level of experience or location, there may be
strategies that presumably don’t apply. Also, as in many new endeavors,
some teachers may not know what they don’t know. We ask that you con-
sider coming back and revisiting this book from time to time to refresh
your thinking and seek inspiration for new professional situations you
may be faced with. Changing demographics, policies, and instructional
emphasis may require a new look at potential solutions to new problems.

Teaching and education in general have never been more exciting or
more challenging than they are today. Expectations for teachers, schools,
and students continue to rise. The more multicultural resources educators
have at their fingertips to assist students along their educational journey,
the better the outcome for society. We hope all educators will find this
book a useful and highly practical solution to defining and embracing the
goals of multicultural education today.
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